P

POCON 5 8 83 B 481 B 861 B 881 645 B 805 B 803 003 B 2o,

ELTE Journal

(Journal of English Language Teaching & Education)
ISSN 2621-8003

] W W

EMBRACING DIGITAL STORYTELLING IN LANGUAGE
EDUCATION: ENHANCING CREATIVE EXPRESSION AND
CULTURAL LITERACY IN THE EFL CLASSROOM

Putri Gita Lestari’", Darmawan?
L2 Universitas PGRI Palembang
*Corresponding author: lestaripgl2@gmail.com

Abstrak - Dalam era digital, cerita telah berkembang dari bentuk lisan tradisional menjadi narasi digital
multimodal yang menggabungkan teks, gambar, audio, dan video. Penelitian ini meneliti peran digital
storytelling (DST) dalam menumbuhkan ekspresi kreatif dan literasi budaya di kalangan pembelajar bahasa
Inggris sebagai bahasa asing (EFL). Dengan menggunakan pendekatan deskriptif kualitatif, penelitian ini
melibatkan 60 mahasiswa dari dua universitas di Indonesia dan Malaysia. Data dikumpulkan melalui observasi
kelas, jurnal reflektif, dan wawancara semi-terstruktur. Hasil penelitian menunjukkan bahwa digital
storytelling dapat meningkatkan keterlibatan belajar yang lebih mendalam, menumbuhkan kreativitas, dan
mendorong peserta didik untuk mengeksplorasi perspektif budaya melalui bahasa. Selain itu, DST juga
mendorong pembelajaran kolaboratif dan meningkatkan kompetensi komunikatif. Namun, penelitian ini juga
menemukan beberapa tantangan seperti akses terhadap teknologi, keterbatasan waktu, dan perbedaan tingkat
literasi digital antar peserta didik. Penelitian ini menyimpulkan bahwa digital storytelling merupakan alat
pedagogis yang kuat yang mampu mengintegrasikan keterampilan berbahasa, kreativitas, dan pemahaman
lintas budaya dalam pembelajaran bahasa Inggris di abad ke-21.
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Abstract - In the digital age, storytelling has evolved from traditional oral forms to multimodal digital narratives that
combine text, images, audio, and video. This study investigates the role of digital storytelling (DST) in fostering creative
expression and cultural literacy among English as a Foreign Language (EFL) learners. Using a qualitative descriptive
approach, this research involved 60 students from two universities in Indonesia and Malaysia. Data were collected through
classroom observations, reflective journals, and semi-structured interviews. Findings indicate that digital storytelling
promotes deeper engagement, enhances creativity, and encourages learners to explore cultural perspectives through
language. It also fosters collaborative learning and improves communicative competence. However, challenges such as
technological access, time constraints, and varying digital literacy levels were observed. The study concludes that digital
storytelling serves as a powerful pedagogical tool that integrates language skills, creativity, and intercultural understanding
in 21st-century EFL education.
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1.  INTRODUCTION

Language learning in the 21st century demands a shift from rote memorization to creative
and culturally responsive pedagogy. As technology becomes increasingly integrated into
education, digital storytelling (DST) has emerged as an innovative approach that enables
students to express ideas creatively while developing linguistic and cultural competencies
(Robin, 2016; Yang & Wu, 2022). DST blends narrative, technology, and reflection—
allowing learners to construct meaning through multiple semiotic modes such as visual,
auditory, and textual elements (Miller, 2019).
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Storytelling has always been a powerful tool for language acquisition because it engages both
cognitive and emotional domains (Bruner, 1990). The digital dimension enhances this by
providing multimodal resources for learners to construct and share stories with authentic
audiences. According to Hafner and Miller (2021), digital storytelling fosters motivation and
learner autonomy by transforming students from passive recipients of information into active
creators of meaning.

In the context of English as a Foreign Language (EFL), digital storytelling allows learners to
experiment with language while expressing personal and cultural narratives. It encourages the
integration of reading, writing, speaking, and listening skills in authentic communicative
contexts (Nguyen & Nguyen, 2023). Moreover, DST aligns with the goals of 21st-century
literacy, which include not only linguistic competence but also digital and cultural literacies
(Jenkins et al., 2019).

Despite its advantages, integrating DST into EFL instruction also presents challenges.
Teachers often face constraints such as limited technical skills, lack of institutional support,
or insufficient digital infrastructure (Yoon, 2021). Additionally, assessing multimodal
products requires new rubrics and pedagogical frameworks (Lee & Chung, 2020).
Nevertheless, the pedagogical potential of DST remains significant in fostering creative
language use and cross-cultural understanding.

This study explores how digital storytelling can enhance EFL learners’ creative expression

and cultural literacy. It seeks to answer the following research questions:

1) How does digital storytelling influence students’ creative language use?

2) In what ways does DST contribute to learners’ cultural awareness and communication
skills?

3) What challenges do teachers and students face in implementing DST?

2.  LITERATURE REVIEW

2.1. Digital Storytelling in Language Learning

Digital storytelling combines traditional narrative structures with multimedia tools such as
video, sound, and images (Robin, 2016). It provides a learner-centered environment that
integrates cognitive, emotional, and social aspects of learning (Sylvester & Greenidge, 2009).
In EFL contexts, DST has been found to improve pronunciation, grammar accuracy, and
vocabulary retention because learners actively construct sentences in meaningful contexts
(Yang & Wu, 2022).

2.2. Creative Expression and Motivation

Creative expression is central to language learning because it promotes deeper engagement
and self-expression (Richards, 2013). DST encourages students to compose and perform
stories using English creatively, thereby enhancing confidence and motivation (Gregori-
Signes, 2014). Research by Hafner and Miller (2021) showed that students who participated
in digital storytelling activities demonstrated stronger narrative skills and higher willingness
to communicate in English.

2.3. Cultural Literacy and Intercultural Understanding

Cultural literacy involves the ability to interpret and appreciate cultural symbols, values, and
perspectives (Nussbaum, 1997). Digital storytelling allows students to share their cultural
experiences and learn from others, promoting intercultural competence (Kearney, 2019). By
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integrating local and global narratives, DST encourages empathy and awareness of cultural
diversity essential components of global citizenship education.

3. METHOD

3.1. Research Design

This study employed a qualitative descriptive design to explore the experiences and
perceptions of EFL students in digital storytelling projects. This approach allowed for an in-
depth understanding of participants’ learning processes and outcomes.

3.2. Participants

The study involved 60 undergraduate students (aged 18-22) from English Education
programs at Universitas Sriwijaya (Indonesia) and Universiti Malaya (Malaysia). Participants
were selected through purposive sampling, focusing on those who had completed at least one
semester of digital storytelling activities.

3.3. Data Collection
Data were collected through:

o Classroom observations during DST implementation.
 Reflective journals written by students.
o Semi-structured interviews with 10 teachers and 15 students.

3.4. Data Analysis

The data were analyzed using thematic analysis (Braun & Clarke, 2019), identifying
recurring themes related to creativity, cultural literacy, motivation, and challenges in
implementation.

4. RESULT AND DISCUSSION

4.1. Enhancing Creative Expression

Students reported that creating digital stories allowed them to use English creatively and
authentically. They experimented with vocabulary, tone, and style while constructing
personal narratives. As one participant stated, “I felt more confident writing in English when
I could add pictures and my own voice.” This aligns with Bruner’s (1990) view that
storytelling facilitates cognitive and linguistic development through narrative construction.

4.2. Fostering Cultural Literacy

DST activities required students to incorporate cultural elements such as local traditions,
family stories, and national folklore into their digital projects. This process deepened their
appreciation of both local and global cultures. These findings are consistent with Kearney
(2019), who argues that digital storytelling enables learners to engage critically with cultural
narratives and build intercultural awareness.

4.3. Improving Motivation and Collaboration

The multimodal and interactive nature of DST increased students’ motivation. They enjoyed
working in groups, editing videos, and presenting stories to peers. Collaborative learning
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fostered a supportive classroom atmosphere, echoing Vygotsky’s (1978) theory of social
constructivism, where learning occurs through interaction and shared meaning-making.

4.4. Pedagogical and Technical Challenges

Despite its benefits, the study found several challenges in implementing DST. Some students
lacked access to reliable devices or editing software. Teachers also expressed difficulty in
evaluating multimodal assignments using traditional rubrics. These issues highlight the need
for institutional support and digital training (Yoon, 2021).

4.5. Pedagogical Implications

Integrating DST into EFL curricula encourages teachers to adopt multiliteracies pedagogy
(Cope & Kalantzis, 2015), which values multiple modes of communication. It also aligns
with communicative language teaching (CLT) principles by providing authentic contexts for
language use. The results suggest that DST not only enhances language proficiency but also
nurtures empathy, creativity, and cultural understanding—key competencies for global
citizenship.

4.2 Discussion

The findings of this study indicate that the integration of Digital Storytelling (DST) in
English as a Foreign Language (EFL) classrooms offers significant benefits across linguistic,
cultural, motivational, and pedagogical dimensions. The use of DST enabled students to
express themselves creatively and authentically in English. Through the process of creating
digital stories, students experimented with vocabulary, tone, and style while developing
personal narratives that reflected their individual experiences and perspectives. This creative
process enhanced students’ confidence in language use, as one participant stated, “I felt more
confident writing in English when I could add pictures and my own voice.” Such findings are
in line with Bruner’s (1990) theory that storytelling facilitates cognitive and linguistic
development by enabling learners to construct meaning through narrative expression. By
combining text, images, and audio, students engaged in meaningful communication that
strengthened both linguistic competence and creative thinking.

Furthermore, DST fostered cultural literacy by encouraging students to integrate local
traditions, family histories, and national folklore into their projects. This process not only
enhanced their appreciation of Indonesian cultural identity but also developed their
understanding of global cultures through intercultural exchange. These results correspond
with Kearney’s (2019) assertion that digital storytelling promotes intercultural awareness by
allowing learners to critically engage with cultural narratives. In the context of this study,
students used English not merely as a tool for linguistic performance but as a medium for
expressing cultural values and perspectives. Consequently, DST became a bridge between
language learning and cultural preservation, making English more meaningful and
contextually relevant to learners’ lives.

The study also revealed that DST improved student motivation and collaboration. The
multimodal and interactive nature of digital storytelling made learning enjoyable and
engaging. Students expressed enthusiasm in group activities such as writing scripts, editing
videos, and presenting their stories to peers. This collaborative learning environment fostered
a sense of community and mutual support, aligning with Vygotsky’s (1978) theory of social
constructivism, which emphasizes that learning occurs through social interaction and shared
meaning-making. Working together in groups encouraged students to negotiate ideas, use
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English communicatively, and build confidence in speaking and presenting. The supportive
and creative atmosphere contributed to higher engagement levels, transforming the classroom
into a dynamic space for exploration and authentic communication.

Despite these advantages, the study identified several challenges in implementing DST. Some
students faced difficulties due to limited access to digital devices, editing software, or stable
internet connections, reflecting existing inequalities in technological infrastructure. Teachers
also expressed concerns about assessing multimodal projects using traditional grading
rubrics, as these often fail to capture the multimodal and creative dimensions of DST. These
issues underscore the need for institutional support, technological investment, and teacher
training to ensure the successful adoption of DST in EFL instruction. As noted by Yoon
(2021), integrating digital tools into language learning requires adequate pedagogical
preparation and digital literacy among educators to maximize their educational potential.

In terms of pedagogical implications, the results suggest that DST can significantly enrich
EFL teaching by promoting multiliteracies pedagogy (Cope & Kalantzis, 2015), which values
diverse modes of communication beyond written text. By integrating images, sound, and
narration, DST allows students to communicate meaningfully in multiple ways, aligning with
the goals of communicative language teaching (CLT) that emphasize authentic language use
in real contexts. Moreover, DST nurtures essential 21st-century competencies such as
creativity, empathy, critical thinking, and cultural awareness—skills that are vital for global
citizenship. Overall, the findings highlight that digital storytelling transforms students from
passive recipients of information into active creators of knowledge and meaning. To sustain
its implementation, educational institutions must provide sufficient digital infrastructure,
training, and assessment frameworks that accommodate multimodal learning. Future studies
are encouraged to investigate the long-term effects of DST on language proficiency,
creativity, and intercultural competence, particularly in diverse and resource-limited
educational settings.

5. CONCLUSION

This study demonstrates that digital storytelling is an effective pedagogical strategy for
enhancing creative expression and cultural literacy in EFL classrooms. It promotes student
engagement, fosters intercultural understanding, and supports collaborative learning.
However, successful implementation requires adequate digital infrastructure, teacher training,
and assessment frameworks suited to multimodal outputs.

The findings suggest that future research should examine the long-term effects of DST on
language proficiency and explore cross-cultural storytelling collaborations that connect EFL
learners across nations. As language education evolves in the digital era, storytelling remains
a timeless medium revitalized by technology to connect language, culture, and creativity.
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