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ABSTRACT 

This study investigates efforts to enhance language learning outcomes 

among Class XI students of MA Nurul Cholil 2 Galis through the 

application of cooperative learning strategies. Implemented as 

Classroom Action Research (CAR), the study was conducted over two 

cycles, each comprising two sessions. Data collection tools included 

observation sheets for both teacher and student activities, interviews, 

field notes, and documentation. Initial findings revealed limited 

student engagement and low achievement levels due to the 

predominant use of lecture-based instruction, which led to boredom 

and passive participation. However, the introduction of cooperative 

learning methods fostered a more interactive environment, 

encouraging students to work collaboratively in solving problems. 

This shift significantly improved both participation and academic 

performance. The percentage of students achieving the minimum 

learning criteria rose from 68% in the first cycle to 82% in the second. 

The results indicate that cooperative learning not only promotes 

student involvement but also effectively supports improved learning 

outcomes in language instruction. 

___________________________ 

Keywords:  Cooperative Learning, Learning Outcomes, Language 

Lessons 

 

 

1. INTRODUCTION 

Education serves as a vital foundation in 

preparing human resources equipped with the 

competencies required for national development. 

It plays a central role in cultivating an intelligent 

society; thus, all educational stakeholders must 

contribute optimally to enhancing educational 

quality (Palah et al., 2022; Bakhmat et al., 2023;  

Love & Horn, 2019). At the senior secondary 

level, language learning is not only about 

mastering linguistic structures but also about 

equipping students with the ability to 

communicate effectively and meaningfully in 

diverse contexts. This becomes increasingly 

essential in a globalized world where rapid social 

and cultural shifts demand adaptability and 

critical thinking (Zou et al., 2023; Nobutoshi, 

2023; Southworth, 2022). 

Language learning must go beyond 

theoretical understanding and should integrate 

real-life applications to nurture students’ social 

awareness and communication skills  
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(Saptiany & Prabowo, 2024; Fadilah et 

al., 2023; Lesiana et al., 2023). Engaging 

and interactive learning fosters active 

student participation, which in turn leads 

to deeper understanding and long-term 

retention (Chen et al., 2022;  Dash, 2022; 

Zhang et al., 2021). Therefore, educators 

are expected to skillfully manage the 

learning process by selecting appropriate 

models and strategies that align with 

curricular goals and student potential. 

In practice, language instruction 

still tends to rely heavily on traditional, 

teacher-centered approaches, limiting 

students’ active engagement. One 

effective alternative is the cooperative 

learning model, which promotes 

collaborative problem-solving, mutual 

respect, and appreciation of diversity. 

This model fosters a dynamic classroom 

atmosphere, strengthens motivation, and 

improves learning outcomes. Based on 

this context, the present study is titled 

"Efforts to Improve Language Learning 

Outcomes Through Cooperative Learning 

in Class XI Students of MA Nurul Cholil 

2 Galis." 

Based on the background of the research 

problem as formulated as follows: 

1) What are the results of the 

Language Learning of class XI 

students at MA Nurul Cholil 2 

Galis before the cooperative 

learning model was implemented 

learning? 

2) How to apply the cooperative 

learning model to improve the 

learning outcomes of Language 

students in grade XI MA Nurul 

Cholil 2 Galis? 

2. LITERATURE REVIEW 

1) Learning outcomes  

It is an indicator of educational 

success, which reflects the extent to 

which students understand and master the 

material being taught. Learning outcomes 

are influenced by various factors, 

including motivation, learning methods, 

learning environment, and student 

involvement (Uswatun Khasanah, 2023; 

Sanjaya et al., 2022; Darmawan & 

Pujiastuti, 2023). 

2) Language  

According to Richards and Schmidt 

(2017), language is a system of 

communication which consists of a set of 

sounds and written symbols that are used 

by the people of a particular country or 

region for talking or writing. In the 

context of education, language subjects 

aim to develop students' communicative 

competence, including listening, 

speaking, reading, and writing skills, to 
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enable them to interact effectively in 

various social and academic settings 

(Jacobs & Goh, 2017; Ehsan et al., 2019; 

Sari, 2020). Language learning also 

fosters critical thinking and cultural 

awareness, allowing students to 

understand both the structure and the 

function of language as a tool for 

expression and understanding (Brown & 

Yule, 2017). 

 

3) Cooperative Learning 

Cooperative learning is a method 

that emphasizes cooperation between 

students in small groups to achieve 

common learning goals. This model has 

been shown to increase student 

motivation, engagement, and 

understanding of the material being 

taught (Slavin, 2019; Anwer et al., 2019;  

Ehsan et al., 2019). According to 

research, cooperative learning is effective 

in improving students' interpersonal 

intelligence (Silalahi, 2024). 

3. METHODS 

In this study, the researcher employed 

a qualitative research design. As 

described by Sugiyono (2021), the 

qualitative approach is characterized by 

(1) naturalistic settings, (2) the researcher 

as the primary instrument, (3) data 

presented in rich descriptive detail, (4) 

inductive data analysis, where 

conclusions are drawn from specific 

observations to broader generalizations, 

and (5) simultaneous and continuous data 

collection across methods, sources, and 

techniques. 

This qualitative approach was utilized 

to explore and gain a comprehensive 

understanding of the phenomena 

emerging during the language learning 

process, particularly the classroom 

environment and student behavior as 

instruction unfolded (Tisdell et al., 2025;  

Patton, 2019; Neuman, 2019). 

The research took place at MA Nurul 

Cholil 2, Galis District, Bangkalan 

Regency, specifically in class XI, 

comprising 28 students—11 males and 

17 females. 

The data collected in this study 

focused on aspects related to language 

instruction among class XI students. 

Sources of data included: (1) student 

questionnaires, researcher observations 

concerning language learning outcomes, 

and interviews conducted with the 

language teacher of class XI; and (2) 

behavioral records of students 

documented during the teaching and 

learning process. 
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4. RESULTS AND DISCUSSION 

a) Description of Initial Conditions 

The initial step taken by the 

researcher was to identify the problems in 

the school, for that the researcher 

conducted an observation to the research 

location. Before starting the research, 

students of class XI MA NURUL 

CHOLIL 2 Galis consisted of students 

who had various academic abilities, 

including students who had high, medium 

and low academic abilities, but most of 

them had medium academic abilities. 

Based on this, students of class XI were 

chosen as the subjects of this research 

because they were in accordance with the 

learning model that would be applied, 

namely the cooperative learning model. 

Pre-test Before entering cycle I 

and cycle II, the researcher conducted a 

pre-test. This pre-test was conducted to 

determine the level of student 

understanding before cycle I and cycle II 

were implemented. Students were given a 

test of 10 questions in the form of a 

multiple-choice written test. It is known 

that out of 28 students in the initial test 

(pre-test) who completed it, 12 people 

were 40% complete. Students who did 

not complete it were 16 people with a 

percentage of 60%. With an average class 

score of 53.57. So the completeness of 

student learning classically in the initial 

test (pre-test) was 53.5%. learning 

activities with the lecture model are still 

not optimal with the evaluation material 

for giving assignments whether students 

really understand the material or not. 

b) Description of Cycle 1 

1) Overall, the results of observations by 

class XI teachers in the first cycle 

were 1) In terms of activity, 58% of 

students were active, 30% were 

moderate, and 12% were passive. 

2) In cooperation (cooperative), 62% of 

students are active, 28% are moderate, 

and 10% are passive. 

3) Meanwhile, from the evaluation 

results, the level of clarity of answers 

and questions asked out of 100 was an 

average of 68, with 16 students 

completing multiplication learning and 

12 students not completing it. 

Looking at the data exposure 

above, with the average value of the 

evaluation results of cycle-1 actions 

being 68, then the learning completion of 

the group discussion quiz has not been 

achieved. Likewise, learning activities 

and student cooperation in completing 

group assignments still need to be 

improved. And there are still students 

who are not active and students who are 

less able to follow learning activities. 
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Therefore, learning actions still need to 

be continued in the next cycle. 

c) Description of Cycle 2 

1) The students' enthusiasm for learning 

and activity is increasing, so much so 

that when answering questions all 

the students rush to the front. 

2) When working on group 

assignments, each group, each group 

completes it in different ways. This 

shows that in this cycle-2 action, 

students' creativity begins to appear. 

3) The students' courage and accuracy 

are increasing, this is in accordance 

with the results of observations, 

namely that several students can 

show and correct the work of other 

groups. 

 

d) Discussion of Each Cycle 

In cycle I, the percentage of 

overall teacher activity only reached 

55.76%, the percentage of overall student 

activity was 57.5%, and students who 

achieved a score of 60 and above or 

students who completed were only 3 

people (13.63%), while students who 

obtained a score below 60 or students 

who had not completed were 10 people 

(54.54%), and the average obtained in 

cycle 1. 

In cycle I, researchers and 

teachers collaborated to analyze the 

reasons why the evaluation results were 

still low, namely because: 

1) The learning process is not yet 

focused because the application of 

the cooperative learning model 

and learning techniques is not yet 

effective. 

2) Students are not used to studying 

in groups so that when doing 

group assignments, each student 

still prioritizes themselves rather 

than other group members. 

3) The teacher's explanation is too 

fast, so that students do not 

understand what the teacher is 

saying and students do not 

understand and comprehend what 

is called the original group and 

what is called the expert group. 

While the expected target in this 

study is that student learning outcomes 

reach 80%, in cycle I, student learning 

outcomes only reached 13.63%, so it is 

necessary to provide cycle II treatment. 

In cycle II the percentage of 

teacher activity increased to 90.38%, the 

percentage of student activity increased 

to 87.5% and the results of student 

evaluation showed that the number of 

students who completed learning reached 
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24 people (81.81%), the number of 

students who had not completed was 4 

people (4.54%), and the average obtained 

in cycle II with a value of 0.81 with a 

high category. (KKM 70). 

In cycle II the evaluation results 

were still satisfactory because: 

1) Each student already understands 

the lesson material in each group 

so that when working on group 

assignments, students can do their 

assignments well. 

2) During the discussion, no one 

disturbs friends. 

3) Group activity is no longer 

dominated by smart children 

alone. 

4) The division of the original group 

and the expert group went well. 

The expected target in cycle II is 

that students'  languages learning 

outcomes reach 80% and the results 

obtained in cycle II reached 82%. The 

results of the classroom action research in 

cycle II have achieved the expected 

results, so the researcher decided to end 

this classroom action research at cycle II 

only. 

e) Research result 

Things found in the observation of 

actions in cycle 1 and cycle 2 : 

1) Student learning outcomes are 

getting higher, seen during 

learning carried out in cycle-1 and 

cycle-2. Students compete to 

answer questions ahead. 

2) After the cycle-1 action, students 

asked when the researcher would 

teach again in class XI. This 

shows that students are happy 

with the learning delivered by the 

researcher. The results of the 

questionnaire also support the 

same thing, on average students 

are happy with the languages 

learning delivered by the 

researcher. 

3) Students' creativity is also evident 

when completing group work. 

Each group uses their own way to 

solve problems. Some use task 

division and some solve problems 

together. 

Discussion 

Based on the results of the 

classroom action research (CAR) 

conducted in class XI of MA Nurul 

Cholil 2 Galis, the implementation of the 

cooperative learning model proved to be 

effective in improving students’ learning 

outcomes in the subject of Language. 

This improvement was evident across 

cognitive aspects (such as test scores), 

affective aspects (such as enthusiasm and 
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participation), and psychomotor aspects 

(such as creativity and collaboration). In 

the first cycle, student learning 

achievement remained low, with only 

13.63% of students meeting the learning 

completeness criteria. Several factors 

contributed to this outcome, including the 

ineffective initial application of the 

cooperative learning model, students’ 

unfamiliarity with working in groups, and 

the teacher’s rapid explanation of the 

material, which caused confusion and 

hindered comprehension especially 

regarding the concept of home and expert 

groups. However, after improvements 

were made in the second cycle such as 

clarifying group procedures and 

increasing the teacher's role in guiding 

and motivating students the learning 

outcomes significantly improved. In 

cycle II, the percentage of students who 

achieved the expected learning outcomes 

reached 82%, surpassing the original 

target of 80%. This result supports Ehsan 

et al. (2019) assertion that ―Cooperative 

learning improves academic achievement, 

enhances student motivation, and fosters 

positive interpersonal relationships.‖ In 

other words, cooperative learning not 

only boosts academic performance but 

also nurtures students’ social skills and 

intrinsic motivation. Furthermore, the 

increase in students’ creativity during 

group tasks reflects the potential of 

cooperative learning to encourage 

learners to express their ideas and 

strategies independently. This finding 

aligns with Vygotsky’s theory of the 

Zone of Proximal Development (ZPD), 

which emphasizes that effective learning 

occurs through meaningful social 

interactions with peers (John-Steiner & 

Mahn, 2020). The use of group 

discussions in cooperative learning also 

encouraged students to speak up, share 

opinions, and even provide constructive 

feedback to their peers—demonstrating 

increased confidence and critical thinking. 

This is consistent with Insani and Sapriya 

(2020) research, which found that 

―Cooperative learning situations result in 

higher achievement and greater long-term 

retention than competitive or 

individualistic learning situations.‖ 

Therefore, the findings of this study 

underscore the importance of applying 

cooperative learning models to foster 

both academic success and essential 21st-

century skills in the classroom. 

5. CONCLUSION 

Based on the classroom action 

research (CAR) carried out in Class XI 

of MA Nurul Cholil 2, it can be 

concluded that the application of 

cooperative learning strategies 

significantly enhances students' learning 

outcomes in the subject of Language. 
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The research, conducted across two 

cycles, demonstrated a progressive 

increase in student achievement: the 

first cycle recorded a completion rate of 

68%, while the second cycle showed 

improvement, reaching 82%. 

Throughout the implementation of 

this instructional model, particular 

emphasis was placed on the teacher's 

role in actively observing, supporting, 

and guiding students during group 

activities. Providing reinforcement in 

the form of verbal praise or symbolic 

rewards also proved beneficial in 

motivating student participation. 

Additionally, thoughtful group 

composition was essential to avoid 

unequal distribution of abilities and to 

ensure balanced collaboration. 

In light of these findings, future 

studies are encouraged to explore 

cooperative learning methods across 

different language competencies such as 

reading, writing, speaking, and 

listening. Further research could also 

examine the long-term impact of such 

collaborative approaches on students' 

communicative confidence and 

language acquisition, as well as their 

applicability in diverse educational 

settings. 
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