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This study examines the types and frequency of surface linguistic errors in
23 June 2025 English oral storytelling by junior high school students from the 3T
Published - (frontier, outermost, disadvantaged) region of Kupang Timur. Using a
quantitative approach, data were collected from 15 students and analyzed
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through Dulay et al.’s Surface Strategy Taxonomy, with error analysis
following Ellis’s framework: identification, description, explanation, and
evaluation. The results show that omission errors were most frequent (47%),
followed by addition (27%), misformation (20%), and misordering (6%).
Frequent mistakes included the omission of “to be” verbs and possessive
apostrophes, indicating limited mastery of basic English grammar in spoken
form. These findings highlight the specific grammatical challenges faced by
learners from remote, under-resourced areas. The study offers valuable
implications for English language instruction, suggesting the need for
targeted teaching strategies and curriculum development that address the
unique needs of students in 3T regions. By focusing on an underrepresented
group in Indonesian educational research, this study provides new insights
into how linguistic background and educational access shape oral language
proficiency, advocating for more inclusive and context-sensitive language
teaching practices.
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1. INTRODUCTION

As a global lingua franca, English education reflects two fundamental assertions:
plays a pivotal role in facilitating first, that acquiring English is no longer
international communication across critical optional but essential; and second, that
domains such as finance, medicine, educational institutions bear a central role in
technology, and education. Its dominance in facilitating  this  linguistic  acquisition.

these sectors underscores the necessity for
individuals to develop competence in the four
core language skills: speaking, listening,
reading, and writing (Apoko, 2024). This
imperative has catalyzed the growth of
English as a Foreign Language (EFL)
education, a field dedicated to learners
acquiring English either as a second or
foreign language (Garces-Manzanera, 2021;
Jaya et al., 2025). The expansion of EFL

Consequently, the integration of English into
national curricula in non-English-speaking
countries signifies a strategic effort to equip
citizens for global participation and
competitiveness (Bachtiar & Puspitasari,
2024; Fadilah et al., 2023). This trend not
only demonstrates the shifting linguistic
priorities within educational systems but also
reveals a broader sociopolitical commitment
to preparing future generations to navigate
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and contribute to an
interconnected world.

The integration of English language
teaching into the Indonesian curriculum is
implemented  with  two  fundamental
objectives which include the nation’s further
global  participation and  professional
prospects of the learners (Mauliska &
D’Angelo, 2024; Jaya et al., 2025a). One of
the language skills necessary to the
aforementioned  objectives is  English
speaking skill. In fact, the attainment of
English speaking proficiency signifies both
language  acquisition  and  effective
communication because it enables the
students to express their opinions and reach
communication goals (Rusdin & Purwati,
2023;  Akteruzzaman et al, 2023).
Consequently, the emphasis on English
speaking competence is prevalent in the
Indonesian classrooms since it is the only
way for the students to optimize their
speaking practice. As a productive skill,
speaking activities engaged by the students
include classroom activities such as speaking
based on pictures, speaking based on sound,
telling stories, interviews, discussion, debate
and giving speeches (Helal, 2019). Such
activities provide students with immense
benefits through oral presentation which can
influence  their  speaking  confidence,
motivation, fluency, grammar comprehension
and vocabulary (Burhanuddin,2021; Guo et
al., 2020; Bahufite et al, 2023).
Consequently, the ability of the students to
deliver successful English oral presentation
highlights their communicative abilities and
subject matter comprehension (Pervaiz et al.,
2022; Algouzi et al., 2023).

Attaining proficiency in English
speaking continues to pose a significant
challenge for Indonesian learners. As English
is positioned as a foreign language within the
Indonesian educational framework, students
are often deprived of meaningful exposure to
authentic communicative contexts (Apoko,
2024). This limited exposure is compounded
by inadequate command of key linguistic

increasingly

components—namely vocabulary,
pronunciation, and grammar—further
reinforcing students’ reluctance to engage in
spoken English (Purwati et al., 2020; Fahmi
& Rachmijati, 2021; Salim et al., 2020). Such
linguistic  deficiencies directly  impact
classroom speaking performance, frequently
resulting in errors such as mispronunciation,
incorrect  grammatical  structures, and
inappropriate word choice. These
inaccuracies not only distort intended
meaning but also compromise fluency and
overall communicative competence (Rojabi,
2021; Jaya et al., 2022; Agung Prasojo et al.,
2023). Consequently, many students exhibit a
pronounced fear of oral performance, often
avoiding speaking tasks altogether (Sahan et
al., 2022). This form of speaking anxiety is
particularly concerning given that oral
presentations constitute a vital component of
productive language use, offering learners an
avenue to cultivate confidence and fluency.
Unfortunately, this potential remains largely
untapped, as students’ apprehension—rooted
in persistent linguistic errors—continues to
hinder  both  the development and
demonstration of oral proficiency in the
classroom context.

2. LITERATURE REVIEW

English speaking difficulties are
particularly pronounced among students
residing in Indonesia’s Underdeveloped,
Frontier, and Outermost (3T) regions. A
growing body of research has identified
several critical factors contributing to the
poor oral performance observed in learners
from these areas. Notably, many students in
3T regions struggle even with the use of
standard Indonesian, which poses significant
obstacles to the acquisition of English
vocabulary, accurate pronunciation, and
foundational grammatical understanding—
elements essential for basic spoken
communication (Febriana et al., 2018; Vail,
2023; Jaya et al., 2022; Aji Tamara Putra et
al., 2023; Uddiniyah & Silfia, 2020; Nakul &
Murtafi'ah, 2024). Kupang Timur, as one
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such region categorized under the 3T
classification, reflects similar linguistic
challenges. Learners from this sub-district
frequently exhibit symptoms of speaking
anxiety, cognitive fatigue due to complex
grammatical structures, mispronunciation,
and recurring oral errors (Pajangu et al.,
2024). These difficulties often intensify
during oral presentations—a task that many
students perceive as intimidating and anxiety-
inducing (Sahan et al., 2022). Consequently,
rather than serving as a platform for
communicative practice, oral presentations
become  high-stress  encounters  that
exacerbate existing speaking deficiencies and
hinder students' oral language development.
The persistent challenges
concerning speaking performance errors
among Indonesian students, particularly the
students from 3T areas, have prompted the
need for a well-defined framework of
analysis. One of the most effective
framework analysis to address the speaking
errors and provide relevant pedagogical and
remedial insights is the Surface Strategy
Taxonomy provided by Dulay et al. (1982).
Dulay’s  Surface  Strategy  Taxonomy
categorizes primarily four common errors
such as omission, addition, misformation and
misordering. Omission refers to the lack of
essential item in an utterance for instance ‘I
watching TV now.” Addition, on the other
hand, refers to the addition of an unnecessary
component in an utterance such as ‘I am
agree with you.” Misformation specifically
deals with the misapplication of morpheme
or structure in an utterance for instance ‘we
study English last week.” This sentence
indicates misformation because the verb
“study” does not corroborate past tense as the
event of the utterance happened in the past
based on the adverb of time “last week.” The
last type of error is misordering which refers
to utterances with  wrongly placed
morphemes or words for instance “you are
angry?”. This sentence indicates
misplacement of to be (are) and subject (you)
which should be “are you angry?”. The

implementation of Dulay’s Surface Strategy
Taxonomy is prevalent in the various recent
research. ~ The  application  of  the
aforementioned Taxonomy allows a systemic
analysis  approach  through  structured
identification of common errors committed
by the students which is essential in
effectively identifying the challenges and
providing calculated evaluation and direction
(Supriadi, 2021; Bobe, 2024; Endang
Susilowati et al., 2024).

The research investigation into the
speaking errors among Indonesian students
has been prevalent due to the English oral
presentation importance. Several studies have
been previously conducted concerning the
challenges faced by the learners in producing
accurate and fluent spoken English
particularly in the context of oral
presentations. However, the contextual
exploration in underrepresented regions of 3T
(Underdeveloped, Frontier, Outermost) in
Indonesia including Kupang Timur remains
limited. A crucial contribution to this
research focus was a study conducted by
Sahan et al. (2022) exploring oral
presentation performance among third-
semester students of English department at
Timor University. The study revealed that
even though the oral performance of the
students was satisfactory with an average
score of 82, students generally experienced
challenges concerning  mispronunciation
(13%) and lack of fluency (5%). Some
underlying factors were highlighted such as
the speaking anxiety, lack of preparation and
insufficient opportunities to practice. This
study provides great relevance in its local
focus however it primarily focused on the
pronunciation and fluency without closer
investigation into the analysis of grammatical
and syntactic errors. Another significant
study was conducted by Susilowati et al.
(2024) focusing on the grammatical errors in
the oral presentation of the non-English
major students in Central Java by employing
Surface Strategy Taxonomy. The findings of
the study indicated that omission (47.06%)
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was the most dominant error type, followed

by misformation (33.82%), addition (14.71%)

and misordering (4.41%). Further findings of
the study identified intra-lingual interference
as the primary cause of errors. This study
provided relevant evidence of the
effectiveness of Surface Strategy Taxonomy
application however it lacked contextual
exploration of the 3T region as it focused on
the university students in Central Java.
Similarly, Bobe (2024) conducted research
focusing on the grammatical errors in
translation tasks among the senior high
school students of SMA Negeri 9 Kupang.
The findings revealed that misordering was
the most common error (57.84%), followed
by omission (33.48%) and fewer indications
of addition and misformation. This study
provided a contextual relevance concerning
the 3T region as it was conducted in Kupang.
However, the focus was on written
translation not oral production and therefore,
it lacks the insights into the oral performance
of the students.

This current study attempts to
address the clear research gap involving the
lack of research implementation focusing on
the surface linguistic errors in the oral
presentation among secondary  school
students in 3T region of Kupang Timur by
utilizing a structured framework of Surface
Strategy Taxonomy. Furthermore, this
current study’s contribution is chiefly based
on the following aspects including the
underrepresented population of 3T region in
Kupang Timur, application of Surface
Strategy Taxonomy and strategic insights
into teaching feedbacks to address the
linguistic needs of the students in rural and
disadvantaged education background.

3. METHODS
This study adopted a quantitative
research approach, recognized for its

precision in capturing and interpreting data
through  statistical measures such as
frequency distributions, percentages, and
mean scores (Creswell, 2014). The utilization
of this method enabled a systematic and in-
depth examination of surface linguistic errors
produced by students. The investigation
centered on students’ oral storytelling
performances, with particular attention to the
classification of errors based on Dulay’s
Surface Strategy Taxonomy. In response to
the limited scholarly attention on surface
linguistic errors within Indonesia’s 3T
(underdeveloped, frontier, outermost) regions,
this study specifically focused on junior high
school learners in Kupang Timur, East Nusa
Tenggara. A total of 15 students across
different grade levels participated in the
research by delivering oral presentations of
narratives that had been predetermined by the
researcher. This design not only facilitated
structured data collection but also offered
insight into the recurring linguistic patterns
and challenges encountered by students in
linguistically and educationally marginalized
contexts.

Focusing on the error analysis
concerning surface linguistic taxonomy, this
research adopted error analysis procedures
proposed by Ellis (1994) consisting of
collecting a sample, identifying errors,
describing errors, explaining errors and
evaluating errors. In the sample collecting
step, the data was collected from the
storytelling presentation of 15 students from
Kupang Timur region and then the data of the
storytelling presentation was transcribed for a
better error identification process. Afterwards,
the identified errors were described based on
Dullay’s Surface Linguistic Taxonomy for an
effective explanation in terms of error
frequency and evaluation process. The error
identification of students’ oral storytelling
presentation utilizing Dulay’s is based on the
following table:

Table 1: Analysis Guide Based on Errors’ Criteria

Errors

Omission

Criteria

An omission of an element that should be
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present in a well-formed sentence

A presence of an element which should not be
presence in a well-formed sentence
Misformation The wuse of a well-formed grammar in
place of another grammar form

Incorrect order of morpheme in sentence

Addition

Misordering

On the other hand, the error percentage was calculated by utilizing the formula:
F

P = N x100 %

P: Error percentage

F: Error frequency
N: Total number of Errors

4. RESULTS AND DISCUSSION

Based on Dulay’s taxonomy, there
are four types of errors identified from the
students’ oral presentation of storytelling

and misordering. The results of error
identification from the students’ presentation
are described in the following table:

such as omission, addition, misinformation
Table 2. The Total Errors Committed by the Students

No Types of Error Number of Errors Percentage (%)
1. Omission 35 47%
2. Addition 20 27%
3. Misformation 15 20%
4.  Misordering 5 6%
Total 75 100%

The table above illustrates that the highest
percentage of errors committed by the
students fall under the category of omission
(47%) followed by addition (27%),
misinformation (20%) and misordering (6%).

sentences or utterance (Dullay, 1982). The
students participating in this research omitted
important elements in the utterances of their
oral presentation which rendered them unable
to construct good utterances in the target
language as they presented their English
storytelling. The distribution of omission
error types committed by the students is
illustrated in the following table.

Table 3. Distribution of Omission Errors

Omission
Omission errors are the result of the
absence of necessary components in a

No Types of Sample of Errors Correct Forms Number of (%)
Error Errors

He (the elephant) not He is not like anything
like anything you said  you said
1. Omission of to  He (the elephant) He is exactly like a walll
be exactly like a wall 15 42.8%
Anyone can see that the  Anyone can see that the
elephant like a snake elephant is like a snake
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The first one happened
to put his hand on the

2. Omission of elephant side

The first one happened to
put his hand on the
elephant’s side

possessive We must respect with We must respect with 12 34.2%
apostrophe other people opinions  other people’s opinions
The third happenedto  The third happened to
take the elephant tusk  take the elephant’s tusk
When they were talk by ~ When they were talking by 5 14.2%
3. Omission of — the road the road
ing in When they were talk When they were talking
continuous about the beast about the beast
sentences
4. Omission of So they could get see So they could get to see 1 2.8
‘to” in to- him him
infinitive
sentences
5. Omission of The elephant was The elephant was driven 2 6%
preposition driven the road down the road
Total 35 100%

In terms of omission error types, the table
above indicates that the two most common
errors that the students committed in their
oral presentation of storytelling are the
omission of to be with 42.8 % of errors and
omission of possessive apostrophe consisting
of 34.2% of errors. Other omission error
types are of minor percentage such as
omission of —ing in continuous sentences
(14.2%), omission of —to in to infinitive
sentences (2.8%) and omission  of
prepositions (6%).

The most common omission errors
committed by the students were the omission
of “to be” (42.8%) and the omission of
possessive  apostrophes  (34.2%). Such
dominant errors indicate that junior high
school students in Kupang Timur generally
struggle with the comprehension of basic
sentence construction and proper
grammatical structure. Furthermore, these
findings coincided with the previous findings
of the study conducted by Susilowati et al.
(2024) which indicated that omission was the
leading error of the oral presentations among
the university students. However, the severity
of the omitted elements in this study such as
“He (the elephant) exactly like a wall, he (the

elephant) not like anything you said, we must
respect with other people opinions, the third
happened to take the elephant tusk” reveals
an even elementary syntactic development
among the students in 3T region. Therefore,
such prevalent omission errors among the
junior high schools in Kupang Timur reveal
the challenges of internalising grammatical
rules when embarking on an earlier stage of
grammatical development. In addition, such
challenges were also reported by Devi
Syahfira Nakul & Banatul Murtafi'ah (2024)
revealing the prevalent struggles among
students in 3T regions who often experience
constant interference of their mother tongue
which affects the sentence constructions in
the target language such as the use of “to be”
in nominal sentences which is not the case in
the sentence construction of their mother
tongue.

Addition

Addition  errors  arise  when
unnecessary elements are added to the
utterances which renders the utterances
incorrect in terms of the linguistic basis of
the target language. In the oral presentation
of the storytelling of the students, several
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addition errors were identified as illustrated
in the following table.

Table 4. Distribution of Addition Errors

No Types of Error

Sample of Errors

Number Percentage
of Errors (%)

They were asked the driver to let them

see the elephant

1. Addition of to be

The fourth blind man was only felt the
elephant’s leg

13 65%

They were called each other bad names

Phytias was stood at the door

They were asked the driver to stop

We must respect with other people

2. Addition of preposition  The fifth blind man put with his hand of 7 35%

the elephant’s tail

Total

20 100%

The table above illustrates the distribution of
addition error types committed by the
students in their oral presentation of
storytelling. The data indicates that nearly
more than half (65%) of the addition errors
were concerning the addition of to be in the
utterances. On the other hand, the remaining
addition error type is related to the addition
of preposition (35%).

The addition errors committed by the
junior high school students in Kupang Timur
accounts for 20% of the total errors, higher
than the data of the previous research
conducting by Susilowati et al. (2024) which
accounts for only 14.7%. The elementary
errors committed by the students such as they
were asked the driver to let them see the
elephant, the fourth blind man was only felt
the elephant’s leg, we must respect with other
people and the fifth blind man put with his
hand of the elephant’s tail reveal the
common challenges by the students
concerning the interference of the mother

tongue leading to the frequent use of
prepositions commonly accepted in their
mother tongue but not in the target language.
In addition, the recurrent addition of to be
past (was, were) in the verbal past sentences
indicates an overgeneralisation of
grammatical rules leading to the overreliance
on memorized language chunks rather than
rule-based construction. Consequently, as
reported by Pajangu et al. (2024), the
students coming from most 3T regions tend
to replicate patterns without any strong
grammatical understanding.

Misformation

The result of misformation errors is
the ungrammatical sentences or utterances.
Misformation errors are related to the misuse
of structure or morpheme which results in
grammatically incorrect utterances. In the
oral presentation of the storytelling, several
misformation errors were committed by the
students in their presentation which can be
illustrated in the following table.

Table 5. Distribution of Misformation Errors

No Types of Error

Sample of Errors

Number  Percentage
of Errors (%)

Our opinions are different
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1. Misformation of preposition

with others
5 33%

They didn’t agree to each
other

People are not interested
with other opinions

They could feel what kind of
animals he was

2. Misformation of plural form  Putme in place of my 10 67%
friends, Phytias
The elephants was driven
down the road
Total 15 100%

The table above indicates that the most
common misformation type of error is the
misformation of plural forms consisting of 67%
errors. Whereas the other error type
constituting misformation error is
misformation of preposition (33%).

The data above reveals two primary
challenges encountered by the junior high
school students in Kupang Timur as they
presented their oral storytelling presentation.
The recurrent error that the students
committed is the interference of the mother
tongue leading to the misformation of
prepositions such as they didn’t agree to each
other, they could feel what kind of animals he
was and people are not interested with other
opinions. Such misformation of preposition
errors occurred due to their unfamiliarity
with the correct syntactic rules in the target
language which led them to use the
prepositions based on the sentence structures

of their mother tongue. As for the
misformation of plural forms such as the
elephants was driven down the road, put me
in place of my friends, Phytias and they could
feel what kind of animals he was, these errors
indicated that even though the students were
aware of the existence of grammatical rules
concerning plural nouns, they failed to
implement it in their oral presentation. Hence,
these findings were consistent with the study
reported by Supriadi (2021) highlighting the
consistent challenges in terms of inflection
such as pluralization.

Misordering

Misordering errors occur when
morphemes or words are arranged incorrectly
in the utterances or sentences. The following
table reveals the indication of misordering
error types committed by the students in their
oral presentation of storytelling.

Table 6. Distribution of Misordering Errors

No Types of Error

Sample of Errors

Number of Percentage
Errors (%)

The tyrant evil was 3

60%

1. Misordering of modifiers

surprised

The king on the throne
angry

When they were told that
the beast great was
before them

2. Misordering of object
placement

A need in friend is a

friend indeed 2 40%

Pythias greeted Damon
and gave to the guard
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himself up

Total

5 100%

Constituting the smallest percentage of error
category, the table above illustrates the
distribution of misordering error types. From
the oral presentation of storytelling of the
students, the most common type of error is
misordering of modifiers consisting of 60%
errors and followed by the other minor error
such as misordering of object placement
(40%).

Despite the small number of
misordering errors committed by the students
in their oral presentation, these findings
indicate significant insights into the students’
basic understanding of sentence constructions
in English. The misordering of modifiers
such as the tyrant evil was surprised, the king
on the throne angry, when they were told that
the beast great was before them, a need in
friend is a friend indeed and Pythias greeted
Damon and gave to the guard himself up
reveals students’ difficulty in properly
arranging the adjectives and nouns as
modifiers in their oral presentation.
Misordering errors were reported to be the
most dominant issues in written translation
among the students in Kupang (2024) and
based on this current study, such issues
remain consistent and even more challenging
concerning oral presentation where pressure
and preparation could affect the students’
oral storytelling presentation.

The aforementioned findings reveal
the prevalent linguistic ~ challenges
experienced among the secondary students in
3T region of Kupang Timur in oral
presentation. The recurring errors concerning
foundational English sentence construction
and constant interference of the mother
tongue reveal a greater concern. Despite the
integration of English as a compulsory
subject in the curriculum, students from
geographically and economically
disadvantaged regions such as 3T regions

often experience greater challenged in
English language learning (Febriana et al.,
2018; Vail, 2023; Jaya et al., 2022; Aji
Tamara Putra et al., 2023; Nurul Dwi
Uddiniyah & Efa Silfia, 2020; Devi Syahfira
Nakul & Banatul Murtafi'ah, 2024). These
issues were evident as suggested from the
errors committed by the students in their oral
storytelling presentation. In addition, the
widespread errors concerning omission and
addition indicate the students struggle with
even the elementary elements of grammatical
understanding to properly construct correct
English sentences.

5. CONCLUSION

This research aimed to examine
surface linguistic errors manifested in the
oral storytelling performances of junior high
school students in Kupang Timur, a region
categorized  within Indonesia’s 3T
(Underdeveloped, Frontier, and Outermost)
areas. Utilizing Dulay’s Surface Strategy
Taxonomy as the analytical framework, the
study identified key patterns in the types,
frequency, and characteristics of linguistic
inaccuracies. Findings revealed that omission
and addition errors emerged as the most
prevalent, underscoring persistent linguistic
deficits in students’ spoken English
proficiency. These recurring error types
reflect a broader issue of limited grammatical
competence, likely  stemming  from
inadequate exposure to structured English
instruction and  constrained  speaking
opportunities within the local educational
context.

The prominence of these surface
errors points to an urgent need for
pedagogical strategies that emphasize
foundational grammar in communicative
contexts. Therefore, English instruction in
such  under-resourced  regions  should
prioritize  grammar-integrated  speaking
exercises, with  consistent  teacher-led
feedback and scaffolded practice to reinforce
accurate usage. Teachers should design
classroom environments that foster sustained
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oral interaction, error awareness, and
corrective reinforcement.

Future research is recommended to
adopt longitudinal or intervention-based
designs to explore the efficacy of grammar-
focused speaking instruction in 3T contexts.
Additionally, comparative studies across
various 3T regions could offer broader
insights into regional variations and inform
context-sensitive pedagogical models for
improving oral language development.

6. REFERENCES

Agung Prasojo, B., Ngafif, A., Nuriza Johan,
A., Sunjayanto Masykuri, E., & Basuki,
B. (2023). The analysis of difficulties
in speaking english encountered by
non english students. Jurnal Ilimu
Bahasa, Sastra Dan Pengajarannya,

2(2), 121-133.
https://doi.org/10.37729/jibsp.v2i2.365
7

Aji Tamara Putra, Hasanah, A., & Deta
Desvitasari. (2023). Correlation
between  speaking anxiety and
speaking achievement of the eighth
grade students. Didascein Journal of
English  Education, 4(1), 10-17.
https://doi.org/10.52333/djoee.v4il.71

Akteruzzaman, M., Sattar, S. B., & Anwar, S.
M. J. (2023). Motivation in L2
learning:  An analysis with self-
determination theory.
Multidisciplinary Reviews, 6(1985).
https://doi.org/10.31893/multirev.2023
spe014

Algouzi, S., Alzubi, A. A. F., & Nazim, M.
(2023). Strengthening English
language undergraduates’ presentation
skills: A blackboard-mediated
intervention program. PL0S ONE,
18(8), 1-17.
https://doi.org/10.1371/journal.pone.02
89936

Amelia Indi, et al. (2024). “An Analysis Of
Students’ Motivation In Learning
English”. Journal of English Language
Teaching in Indonesia

Apoko, T. W. (2024). EFL Students’ Needs
in Promoting English Speaking Skills
at  Lower Secondary  Schools.
International Journal of Research in

Education, 4(2).
https://doi.org/10.26877/ijre.v4i2.457

Bachtiar, B., & Puspitasari, M. (2024).
Broken textbooks, booming tech: a
systematic look at blended learning’s
impact on indonesian english language
teaching. international journal of
innovative research in
multidisciplinary education, 03(03).
https://doi.org/10.58806/ijirme.2024.v
3i3n18

Bahufite, E., Kasonde-Ng’andu, S., &
Akakandelwa, A. (2023). The
relationships between learners’
academic achievement due to the use
of constructivist methods in physical
science and their self-esteem in
zambian secondary schools. Social
Sciences and Humanities Open, 8(1),
100632.
https://doi.org/10.1016/j.ssah0.2023.10
0632

Bobe, O. M. F. Q. (2024). Surface strategy
taxonomy in errors analysis: made by
the students of senior high school.
International Journal of Integrative
Research, 2(3), 157-168.
https://doi.org/10.59890/ijir.v2i3.1509

Burhanuddin, A. (2021). Improving students’
oral communication skills in public
speaking through individual
presentation task. Jurnal Lingua ldea,
12(2), 159.
https://doi.org/10.20884/1.j1i.2021.12.2
4002

Creswell, J. W. (2014). Research design:
Qualitative, quantitative, and Mixed
Methods Approaches (4th ed.). Sage
Publications Ltd.

Devi Syahfira Nakul, & Banatul Murtafi‘ah.
(2024). Teaching english in eastern
part of indonesia: challenges and
opportunities. Journal of English

Education Program, 5(2).
https://doi.org/10.26418/jeep.v5i2.722
27

Dulay, H., Burt, M., and Krashen, S. (1982).
Language two. Oxford University

Press.

Ellis, R. (1994). The study of second
language acquisition. Oxford
University Press.

Endang Susilowati, Etika Dewi

Kusumaningtyas, & Zaenul Wafa.

SURFACE LINGUISTIC ERRORS IN ORAL PRESENTATION: A CASE STUDY OF
SECONDARY STUDENTS IN 3T REGION KUPANG TIMUR


https://jurnal.univpgri-palembang.ac.id/index.php/esteem?msclkid=225fa518c3a011eca85096ed11f39bf2

Simforianus Mario Bajo', Aplonia Nelci Ke Lomi?, Floribertha Lake®

Vol 8. No 2 (2025): ESTEEM

Fahmi, S,

Garcés-Manzanera, A.

(2024). Surface strategy taxonomy on
efl learners’ oral presentation: a study
of grammatical error analysis. English
Education and Literature Journal (E-
Jou), 4(02), 79-90.
https://doi.org/10.53863/ejou.v4i02.11
05

Fadilah, I. A, Jaya, A., & Uzer, Y. (2023).

Visual Representation and
Comprehension: the Exploration of
Multimodal Text To Energize Reading
of the Tenth Grade Students’ At State
Vocational High School 5 of
Palembang. Esteem Journal of English
Education Study Programme, 6(1),
125-130.
https://doi.org/10.31851/esteem.v6il.1
0226

& Rachmijati, C. (2021).
Improving Students’ Writing Skill
Using Grammaly Application for
Second Grade in Senior High School.
PROJECT (Professional Journal of
English  Education), 4(1), 69-74.
https://doi.org/10.22460/project.v4il.p
69-74

Febriana, M., Nurkamto, J., Rochsantiningsih,

D., & Muhtia, A. (2018). Teaching in
rural indonesian schools: teachers’
challenges. International Journal of
Multicultural  and  Multireligious
Understanding, 5(5), 11.
https://doi.org/10.18415/ijmmu.v5i5.3
05

(2021).  EFL
education-oriented reading and
speaking  skills through critical
thinking: a theoretical basis for the
degrees in education. International
Education and Learning Review /
Revista Internacional de Educacion Y
Aprendizaje, 9(4).
https://doi.org/10.37467/gkarevedu.v9.
2976

Guo, P., Saab, N., Post, L. S., & Admiraal, W.

(2020). A review of project-based
learning in higher education: Student
outcomes and measures. International
Journal of Educational Research,
102(May), 101586.
https://doi.org/10.1016/j.ijer.2020.101
586

Helal, E. A. H. (2019). The effectiveness of a

Jaya,

Jaya,

Jaya,

proposed internet- based collaborative

tasks program in developing efl
speaking skills among egyptian
university level students. CDELT

Occasional Papers in the Development
of English Education, 66(1), 161-241.
https://doi.org/10.21608/opde.2019.12
6877

H. P., Petrus, I., & Pitaloka, N. L.
(2022). Speaking performance and
problems faced by english major
students at a university in south
sumatera. Indonesian EFL Journal,
8(1), 105-112.
https://doi.org/10.25134/ieflj.v8i1.560
3

A., Hartono, R., Wahyuni, S., &
Yulianto, H. J. (2025a). From silent to
supreme: The transformative power of

project-based learning on language
learners. Multidisciplinary Reviews,
8(8), 2025258.

https://doi.org/10.31893/multirev.2025
258

A., Hartono, R., Wahyuni, S., &
Yulianto, H. J. (2025b). Los efectos de
la estrategia de aprendizaje basado en
proyectos con actividad fisica en
funcion  del género sobre el
rendimiento escolar y la confianza en
si mismos de los estudiantes. Retos:
Nuevas Tendencias En Educacion
Fisica, Deporte y Recreacion, 66, 349—
360.

https://doi.org/10.47197/retos.v66.110
067

Mauliska, N., & D’Angelo, J. F. (2024). The

importance of learning english at
school. Interling : International Journal
of English Language Teaching,
Literature and Linguistics, 2(2), 53-57.
https://doi.org/10.55210/interling.v2i2.
1793

Nurul Dwi Uddiniyah, & Efa Silfia. (2020).

An Analysis of Students’ Motivation
in Learning English at SMAN 8 Kota
Jambi Academic Year 2018/2019. 3(2),
139-149.

Pajangu, P. R. B., Kamengko, D. F., &

Tamelan, T. M. (2024). Improving
students’ speaking skills through
communicative  language teaching

SURFACE LINGUISTIC ERRORS IN ORAL PRESENTATION: A CASE STUDY OF

SECONDARY STUDENTS IN 3T REGION KUPANG TIMUR


https://jurnal.univpgri-palembang.ac.id/index.php/esteem?msclkid=225fa518c3a011eca85096ed11f39bf2

Simforianus Mario Bajo', Aplonia Nelci Ke Lomi?, Floribertha Lake®

Vol 8. No 2 (2025): ESTEEM

method at smp 1 kupang. Journal on
Language, Education, Literature, and
Culture, 2(1), 25-34,
https://doi.org/10.33323/1.v2i1.20
Pervaiz, A., Arshad, N., None Kaynat
Khudad, & Norhayati Mohd Tahir.
(2022). An Analysis of Spoken
proficiency during Oral presentations

of Pakistani ESL Undergraduate
Students. 10(1), 241-253.
https://doi.org/10.52131/pjhss.2022.10
01.0192

Purwati, D. (2020). Factors Supporting and
Hindering the Learning of English as
an Additional Language Experienced
by a Female Indonesian Student. Jurnal
Sains Sosio Humaniora, 4(1), 94-101.
https://doi.org/10.22437/jssh.v4i1.9773

Rojabi, A. R. (2021). EFL Learners’
Perceptions on Schoology Use in the
Reading Class. VELES Voices of
English Language Education Society,
5(1), 10-26.
https://doi.org/10.29408/veles

Rusdin Rusdin, & Purwati, D. (2023).
Speaking Up: A Comprehensive
Investigation of EFL Secondary
Students’ Speaking Skill Problems in
Indonesia’s Islamic School Context.

Elsya, 5(2), 236-249.
https://doi.org/10.31849/elsya.v5i2.119
11

Sahan, A., Abi, B. K., Wisrance, M. W., &
Seran, Y. (2022). Exploring Oral
Presentation Performance: Level of
Mastery and Common Problems of

EFL Students from Selected University.

REILA : Journal of Research and

Innovation in Language, 4(3), 335-343.

https://doi.org/10.31849/reila.v4i3.921
2

Salim, A., Terasne, T., & Narasima, L.
(2020). Enhancing the Students’
Pronunciation ~ Using  Shadowing
Technique At Senior High School
Students. Journal of Languages and
Language Teaching, 8(1), 20.
https://doi.org/10.33394/jollt.v8i1.221
2

Supriadi, R. C. D., Fitria Hardini Rangkuti,.
(2021). Grammatical Errors on EFL
Students’  Conversation  Practice:
Surface Strategy Taxonomy. Journal of
Education and Teaching Learning

Vail,

(JETL), 3(3), 10-17.
https://doi.org/10.51178/jetl.v3i3.266
R. (2023). Students’ Passiveness in
Speaking English: The Culprit behind
the Silence in the Classroom. Open
Journal of Social Sciences, 11(08), 98—
111.
https://doi.org/10.4236/jss.2023.11800
7

SURFACE LINGUISTIC ERRORS IN ORAL PRESENTATION: A CASE STUDY OF
SECONDARY STUDENTS IN 3T REGION KUPANG TIMUR


https://jurnal.univpgri-palembang.ac.id/index.php/esteem?msclkid=225fa518c3a011eca85096ed11f39bf2

