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ABSTRACT 

This study investigates how intrinsic and extrinsic motivation affect the reading 

performance of third-grade EFL students at Al Kautsar Putra Secondary School. 

Using a qualitative approach, data were gathered from questionnaires, interviews, 

and academic records. The questionnaire, with "agree" or "disagree" options, 

assessed students’ motivation toward reading English texts. Ten randomly chosen 

students also participated in interviews. Findings showed that 70% were mainly 

influenced by extrinsic factors such as grades, rewards, and teacher expectations. 

However, some students demonstrated intrinsic motivation, enjoying the reading 

process and feeling satisfied when understanding texts independently. Interview 

data revealed a mix of motivations, with peer and teacher support playing key 

roles. Institutional support, such as structured activities and social reinforcement, 

was found to significantly boost motivation and reading growth. These supports 

also improved students’ confidence in speaking English. Consistent academic 

progress in reading scores from Grade 7 to Grade 9 further confirmed that 

motivation, supported by continuous instruction, positively impacts language 

learning outcomes. 

______________________ 
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1. INTRODUCTION  

Reading is a fundamental skill essential 

for the cognitive and intellectual growth of 

children (Bakkaloğlu & Pilten, 2023). Far 

from being a mere mechanical act of 

decoding words, reading is a multifaceted 

process that involves cognitive engagement, 

linguistic competence, and sociocultural 

understanding (Tyas, 2024). Learners 

actively construct meaning by integrating 

textual information with their prior 

knowledge, beliefs, and attitudes (Saraswati 

et al., 2021), making reading not only a 

vehicle for acquiring knowledge but also a 

reflective act that shapes how individuals 

perceive and interact with the world around 

them. 

Research by Tyas (2024) emphasizes that 

effective and well-structured reading 

instruction plays a pivotal role in fostering 

comprehension and literacy. The alignment 

of pedagogical approaches with students’ 

needs, motivations, and backgrounds is 

critical, as different instructional models 

yield diverse outcomes. Within the EFL 

context, reading assumes a vital role 

alongside speaking, writing, listening, and 

(Tyas, 2024; Rojabi, 2021; Puripunyavanich, 

2025). However, for many learners, 

mastering reading in English presents 

significant challenges due to language 

limitations and a lack of motivation 

necessitating both ongoing practice and 

supportive motivational frameworks. 

Motivation itself is a decisive element in 

language learning success. Fachraini (2017) 

asserts that without sufficient motivation, 

learners may disengage from even the 

simplest tasks, whereas highly motivated 

individuals are more resilient in tackling 

complex material. Motivation, understood as 

an internal mechanism that directs and 

sustains goal-oriented behavior, is generally 

categorized into intrinsic (driven by personal 

interest or satisfaction) and extrinsic 

(influenced by rewards or recognition). Self-

efficacy, or the belief in one's capability to 

perform specific tasks, also plays a 
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significant role in determining learner 

persistence and success in reading (Wray et 

al., 2022; Jaya et al., 2025; Carroll & Fox, 

2017). 

Further reinforcing this, Kircher and 

Mostert (2017) propose that reading 

motivation can be viewed through three 

interconnected lenses: a sense of reading 

competence and efficacy, the value attached 

to reading goals, and social influences. These 

dimensions encapsulate learners’ self-

perceptions, their motivational goals, and the 

impact of social interactions on their reading 

behavior. 

Against this theoretical backdrop, the 

present study aims to investigate the 

motivational factors both intrinsic and 

extrinsic that influence English reading 

achievement among third-grade students at 

Al Kautsar Putra Secondary School. 

Specifically, the research is guided by two 

core questions: (1) What types of motivation 

affect the reading achievement of third-grade 

EFL learners? and (2) In what ways does 

learning motivation shape their reading 

performance? The study, therefore, seeks to 

identify and analyze the motivational drivers 

behind students’ English reading 

development, while also examining how 

these motivational factors translate into 

tangible academic outcomes.  

 

2. LITERATURE REVIEW 

2.1 Motivation In Reading Scope  

Motivation is a vital factor in learning, 

particularly in improving reading 

comprehension (Bakkaloğlu & Pilten, 2023). 

In EFL contexts, reading motivation refers to 

the internal drive that sustains students' 

interest in reading English texts (Barber & 

Klauda, 2020). This inner drive significantly 

influences reading frequency and 

comprehension outcomes. According to 

Barber and Klauda (2020), motivated 

learners tend to read more and understand 

texts better. Similarly, Pelletier et al. (2022) 

emphasize that both reading ability and the 

desire to read are key to becoming proficient 

readers. Semenova, as cited in Radiyah, 

Astrid, and Husaini (2023), also found that 

motivation is consistently associated with 

higher reading comprehension, though its 

role is often underappreciated. 

Banditvilai (2020) classify reading 

motivation into three domains: (1) 

Competence and Reading Efficacy, relating 

to confidence and challenge-seeking; (2) 

Achievement Values and Goals, which cover 

both intrinsic (curiosity, enjoyment) and 

extrinsic (grades, praise) motivations; and (3) 

Social Aspects, involving peer influence and 

social norms. More broadly, motivation is 

divided into intrinsic and extrinsic types 

(Ryan & Deci, 2020), while self-efficacy, the 

belief in one’s capability to succeed, strongly 

affects learning behaviour (Dornyei & 

Taguchi, 2019). 

 

2.2 Reading 

Reading is a vital component of language 

acquisition that requires more than the 

mechanical act of recognizing written words; 

it involves the ability to understand, interpret, 

and construct meaning from text. As noted by 

Amirah and Saidalvi (2023), reading 

represents a dynamic interaction between the 

reader and the written material, allowing for 

the development of fluency. In this context, 

reading becomes a process through which 

learners extract meaning from text and 

internalize information. Comprehension is 

central to this process, as students must relate 

new information to existing knowledge to 

interpret messages accurately. According to 

Fadilah et al. (2023) and Sheng (2019), 

reading comprehension involves higher-order 

thinking skills that allow individuals not only 

to understand text content but also to explain 

and evaluate it. The motivational dimension 

of reading, as highlighted by Kusuma (2023), 

plays a critical role in this process. 

Motivation fosters deeper engagement with 

texts and supports metacognitive functions 

such as identifying main ideas and applying 

strategic reading approaches, which are 

essential for developing literacy proficiency 

(BAKİ, 2025).  

In addition to cognitive skills, reading 

achievement is reflected in a student’s 

capacity to comprehend both literal and 

inferential meanings within a text (Lewis, 

2019; Par, 2020; Kaforina et al., 2023). 

Literal comprehension deals with directly 

stated information, whereas inferential 

comprehension requires students to make 

logical deductions from context (Bakkaloğlu 

https://jurnal.univpgri-palembang.ac.id/index.php/esteem?msclkid=225fa518c3a011eca85096ed11f39bf2
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& Pilten, 2023). The mastery of both 

elements indicates a well-developed reading 

ability that also contributes to critical and 

analytical thinking (Fitria, 2024; Martinez, 

2017; Merris et al., 2021).  

Next, this study is limited to examining 

the types of learning motivation specifically 

intrinsic and extrinsic and their influence on 

the reading skill achievement of EFL learners. 

It focuses on identifying which type of 

motivation has a more significant impact and 

exploring the ways in which motivation 

affects students’ reading performance. The 

research does not extend to other potential 

factors that may influence reading 

achievement, such as teaching strategies, 

reading materials, language proficiency 

levels, or socio-cultural background. 

Therefore, the findings should be interpreted 

within the scope of motivational influence 

and may not be generalized beyond this 

specific focus. 

 Finally, this study is grounded in a range 

of prior scholarly works that have provided 

theoretical and empirical foundations for the 

research focus. First, Southworth (2022), 

conducted a study to examine the critical role 

of motivation in the process of acquiring 

English as a second language. Employing a 

structured and objective approach, the 

researchers based their analysis on a wide 

range of existing literature. Their findings 

revealed that psychology defines motivation 

through various constructs such as instincts, 

drives, needs, and conditioned responses. 

Meanwhile, theories from cognitive and 

educational psychology interpret motivation 

as an outcome of mental processes 

intertwined with social factors. The study 

concluded that motivation is a key dynamic 

element in second language acquisition, as it 

is not only essential but also adaptable and 

subject to change over time. Their research 

highlighted that motivation greatly influences 

both the learning process and its outcomes in 

the context of learning English as a second 

language.  

Second, by Nayeem et al. (2025), in a 

study titled Reading Habits Among Students 

and Its Effect on Academic Performance: A 

Study of Students of Koforidua Polytechnic, 

explored how students’ reading behaviors 

affect their academic success. The research 

was carried out among students of Koforidua 

Polytechnic in Ghana, using questionnaires 

as the main data collection tool. Out of 1,052 

distributed questionnaires, 1,000 were 

successfully returned, indicating a high 

response rate of 95%. The data were 

analyzed using SPSS, and the findings were 

presented through visual representations such 

as charts and tables. The results showed that 

while students acknowledged the importance 

of reading, 81.9% had not read any fiction or 

novels during the last two semesters, and 

62.0% admitted to reading solely for 

examination purposes. A significant 

correlation was found between reading habits 

and academic performance.  

Third, Al Ayub Ahmed et al. (2022) 

carried out research focusing on the influence 

of motivation on EFL learners’ reading 

comprehension abilities. Recognizing reading 

as one of the most vital language skills, the 

study involved English lecturers and 

undergraduate students from Blue Nile 

University in Sudan. A descriptive-analytical 

method was adopted, and data were collected 

through questionnaires administered to 

lecturers and both pre-tests and post-tests 

conducted with students. The findings 

demonstrated that motivational strategies 

effectively enhanced students’ intrinsic 

motivation and had a significant positive 

impact on their reading comprehension. 

Moreover, students’ attitudes and levels of 

motivation were found to be crucial in 

improving their reading performance. The 

researcher recommended that explicit 

instruction in reading strategies should be 

provided and suggested incorporating 

enjoyable elements such as games and humor 

into the classroom setting to foster both 

engagement and comprehension.  

Fourth, Tyas (2024) investigated the 

relationship between students' reading 

motivation and their reading comprehension 

in English as a foreign language. The study 

was conducted at a vocational high school 

and included 99 tenth-grade students from 

five different academic departments. The 

data were collected through a reading 

motivation questionnaire the Foreign 

Language Motivation Reading Questionnaire 

(FLMRQ) and a reading comprehension test. 

The study revealed that despite students 

demonstrating a high level of motivation to 

https://jurnal.univpgri-palembang.ac.id/index.php/esteem?msclkid=225fa518c3a011eca85096ed11f39bf2
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read in English, there was no significant 

relationship between their motivation and 

actual reading comprehension outcomes. The 

lack of correlation was attributed to limited 

reading proficiency, particularly in 

vocabulary acquisition. This was reflected in 

the average reading comprehension score of 

56.00, which remained low despite a high 

motivation score of 72.45. These findings 

suggest that motivation alone is insufficient 

without adequate reading skills to support 

comprehension. 

Lastly, unlike four previous studies 

above, the present research was carried out at 

Pondok Pesantren Al Kautsar and involved 

ninth-grade students as participants. This 

study aims to explore how motivation 

influences the achievement of English 

reading skills among learners of English as a 

Foreign Language (EFL). The general 

importance of motivation in second language 

acquisition, the impact of students' reading 

habits on academic performance within a 

Ghanaian polytechnic context. The role of 

motivation in developing English reading 

comprehension among university students in 

Sudan, and Tyas (2024) investigated the 

correlation between reading motivation and 

reading comprehension in a vocational high 

school setting. In contrast, the current study 

is uniquely positioned within an Islamic 

boarding school (pesantren), providing a 

distinct educational environment that may 

influence learning outcomes. By focusing on 

junior high school students in this context, 

the research seeks to offer new perspectives 

on the motivational factors that support the 

development of English reading proficiency 

among EFL and how it is affected learners 

achievment at the secondary level. 

3. METHODS 

3.1 Research Design 

This study adopts a qualitative research 

methodology, chosen for its alignment with 

the study’s objectives and contextual focus. 

The qualitative approach is appropriate for 

examining how learning motivation 

influences students’ reading achievement, as 

it allows the researcher to explore patterns 

and issues identified in the introductory 

section. According to Sugiyono (2021), 

qualitative research offers deep insights into 

complex educational phenomena, making it 

particularly effective for analyzing the 

motivational elements that shape language 

learning outcomes. 

 

3.2 Data Collection Method 

This study employed three primary data 

collection methods structured interviews, 

questionnaires, and document analysis of 

students’ academic performance to ensure a 

comprehensive understanding of the research 

focus (Harahab, 2020). Structured interviews 

were conducted in Indonesian to create a 

comfortable environment for participants, 

allowing them to express themselves openly 

and without disrupting the learning process 

(Hardani et al., 2020). The interview 

questions explored the link between students’ 

motivation and their English reading 

comprehension. 

To support these findings, the researcher 

analyzed academic records from Al Kautsar 

Putra Secondary School, specifically English 

reading scores, as quantitative indicators of 

students’ performance. Questionnaires were 

also used to enrich the data, consistent with 

the qualitative approach as long as they serve 

a data-gathering function (Hardani et al., 

2020, citing Williams). The questionnaire, 

adapted from Dornyei and Taguchi (2019), 

consisted of binary-response items (“agree” 

or “disagree”) and aimed to measure students’ 

motivation in reading English texts. 

Ten students were randomly selected 

based on their active participation in English 

learning. This sample size was chosen to 

ensure relevance while minimizing classroom 

disruption, aligning with Anebelle and 

Ramadhan’s (2025) view that data richness 

outweighs quantity in qualitative research. To 

enhance data credibility, triangulation was 

applied by cross-validating findings through 

multiple sources and methods (Harahab, 

2020; Kusumastuti & Khoiron, 2019). 

 

3.3 Data Analysis Procedures 

The data analysis in this qualitative study 

followed an inductive approach, where 

insights emerged from field data rather than 

being shaped by pre-existing theories 

(Hardani et al., 2020). This approach 

https://jurnal.univpgri-palembang.ac.id/index.php/esteem?msclkid=225fa518c3a011eca85096ed11f39bf2
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facilitated the identification of patterns, 

meaningful themes, and deeper 

interpretations. The analysis was guided by 

Miles and Huberman (2019) interactive 

model, which includes three key stages: data 

reduction, data display, and conclusion 

drawing. In the data reduction phase, raw 

data from interviews and documents were 

coded, sorted, and filtered to retain only 

relevant information (Anebelle & Ramadhan, 

2025). The reduced data were then organized 

systematically during the display stage using 

narratives or visual tools to support clearer 

interpretation. In the final phase, conclusions 

were drawn by interpreting the organized 

data in relation to the research objectives 

(Harahab, 2020). This analytical process was 

iterative and ongoing throughout the research. 

The research procedure itself was 

conducted in four structured phases: planning, 

data collection, data analysis, and conclusion 

formulation. During planning, the researcher 

designed the study framework, prepared 

instruments, and developed a proposal. Data 

collection involved administering 

questionnaires, conducting interviews, and 

obtaining students’ academic records. 

Analysis adhered to Miles and Huberman’s 

model, and the study concluded by 

synthesizing findings to directly address the 

research questions, ensuring the results were 

valid, coherent, and aligned with the study’s 

aims. 

 

4. RESULTS AND DISCUSSION 

This section presents the research 

findings derived from both primary and 

secondary data sources. The primary data 

were collected through questionnaires and in-

depth interviews involving ten randomly 

selected students from Al Kautsar Islamic 

Boarding School. These instruments aimed to 

explore students’ motivation regarding 

English reading activities. Meanwhile, the 

secondary data consisted of students’ daily 

academic scores, which were randomly 

selected from various classes. The integration 

of both data types was intended to provide a 

comprehensive understanding of the 

relationship between learning motivation and 

students’ reading achievement in English. 

The findings presented here serve as the basis 

for addressing the research questions and 

supporting the analysis in the discussion 

section. 

Table 1. Students Questionnaire Analysis 

Results 

No Name 
Intrinsic Extrinsic 

Agree Disagree Agree Disagree 

1 MF 57% 43% 71% 29% 

2 AR 43% 57% 71% 29% 

3 AWH 86% 14% 71% 29% 

4 DBRF 43% 57% 71% 29% 

5 MIH 57% 43% 57% 43% 

6 MZA 71% 29% 71% 29% 

7 NSA 71% 29% 14% 86% 

8 MAL 57% 43% 71% 29% 

9 MAR

A 
57% 43% 29% 71% 

10 MAZ

A 
71% 29% 71% 29% 

 

The table above presents a comparison 

between intrinsic and extrinsic motivation 

levels among ten students regarding their 

English reading activities. The data indicates 

that extrinsic motivation tends to be more 

dominant, with 70% of the students showing 

higher levels of agreement with extrinsic 

factors such as rewards, grades, or external 

encouragement. For example, seven out of 

ten students (MF, AR, AWH, DBRF, MZA, 

NSA, MAZA) demonstrated a 71% 

agreement with extrinsic motivation 

statements. In contrast, intrinsic motivation 

driven by personal interest and internal 

satisfaction varied more widely. While 

students like AWH, MZA, and MAZA 

showed strong intrinsic motivation (ranging 

from 71% to 86%), others such as AR and 

DBRF exhibited lower intrinsic engagement 

(43%). Notably, only one student (MARA) 

showed a stronger tendency toward intrinsic 

rather than extrinsic motivation. These 

findings suggest that while some learners are 

driven by internal interest in reading, external 

factors remain a significant motivating force 

for the majority. 

Table 2. Questionnaire Analysis 

Statements Agree Disagree 

Intrinsic motivation 

I read English texts because 

I enjoy the reading process.  
80% 20% 

I feel challenged when I try 

to understand difficult 

English texts.  

100% 0% 

https://jurnal.univpgri-palembang.ac.id/index.php/esteem?msclkid=225fa518c3a011eca85096ed11f39bf2
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I read English books 

because I’m curious about 

the story.  

50% 50% 

Reading in English makes 

me feel satisfied. 90% 10% 

I feel happy when I can 

understand English texts 

without using a dictionary.  

80% 20% 

I like reading English 

because I want to know 

more about the content. 
10% 90% 

I feel like I learn something 

new when I read English 

books.  

20% 80% 

Presentage 61% 39% 

 

The findings presented in the table above 

illustrate students’ intrinsic motivation in 

reading English texts. The majority of 

participants demonstrated a positive response 

toward reading, with 61% agreeing with the 

statements provided. Notably, all students 

(100%) reported feeling challenged when 

reading difficult texts, indicating a strong 

motivational drive to engage with complex 

material. A significant portion also expressed 

enjoyment and satisfaction, with 80% stating 

they read for pleasure and feel happy when 

they understand English without relying on a 

dictionary, and 90% agreeing that reading 

brings satisfaction. However, lower 

agreement levels were observed in statements 

related to curiosity and knowledge 

acquisition, as only 50% agreed they read out 

of curiosity, and just 10%–20% found 

reading useful for learning new content. 

Overall, the data suggests that while most 

students are intrinsically motivated by the 

emotional and cognitive satisfaction of 

reading, fewer are driven by a desire to gain 

new information from texts. 

 

Table 3. Questionnaire Analysis 

Statements Agree Disagree 

Extrinsic motivation 

I read English because I 

want to get good grades at 

school. 

70% 30% 

I read English texts because 

my teacher tells me to do so. 
80% 20% 

I want to be praised for my 

ability to read in English. 
20% 80% 

I read because I want to 

avoid punishment from my 

teacher if I do not read. 

60% 40% 

I read English so that I 

can win a reading 

competition. 

80% 20% 

I read so that my friends 

will think I am good at 

English. 

20% 80% 

I read English books 

because it is a school 

assignment that needs to be 

done. 

90% 10% 

Presentage 60% 40% 

 

The table illustrates students’ responses 

related to extrinsic motivation in reading 

English, revealing that a majority are driven 

by external factors. Notably, 90% of students 

agreed that they read English books because 

it is a school assignment, indicating 

compliance with academic requirements as a 

strong motivator. Similarly, 80% read 

because they are instructed by their teacher or 

motivated by the opportunity to participate in 

competitions. Furthermore, 70% agreed that 

they read English to achieve good grades, 

and 60% stated they read to avoid 

punishment. In contrast, only 20% of 

students read to gain praise or to impress 

their peers, reflecting a lower influence of 

social rewards. Overall, the data shows that 

60% of the students are extrinsically 

motivated to read English, suggesting that 

institutional and task-based obligations play a 

more significant role in shaping their reading 

habits than personal interest or social 

recognition. 

From the findings from interviews 

conducted with ten students at Al Kautsar 

Putra, various factors were identified as 

influencing their motivation to read English 

texts. In response to the first question, “What 

usually motivates you to read English texts or 

textbooks at Al Kautsar Putra?”, four 

students indicated intrinsic motivation, such 

as a desire to improve their English 

proficiency, support memorization practices, 

experience comfort while reading, and 

prepare for future goals. Conversely, five 

students were mainly driven by external 

factors, including assignments and teacher-

imposed requirements, while one student was 

motivated by the content of the reading 

https://jurnal.univpgri-palembang.ac.id/index.php/esteem?msclkid=225fa518c3a011eca85096ed11f39bf2
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material and encouragement from teachers or 

senior peers. Regarding the second question, 

“How do you feel when reading English texts 

assigned by your teacher at school? Do you 

enjoy the reading process?” Eight students 

reported enjoying the reading activities, 

although their emotional state sometimes 

influenced their level of engagement. The 

remaining two students admitted that they 

participated in reading activities solely due to 

academic obligations. Responding to the 

third question, “What is the role of the 

school, especially Al Kautsar Putra, in 

helping you increase your motivation to read 

English?” most students emphasized the 

positive impact of structured school 

programs, particularly the pesantren-based 

learning support, on their reading 

development. One student also highlighted 

the importance of reading for their future, 

reflecting a blend of institutional support and 

personal aspiration. Finally, in response to 

the fourth question, “What efforts will you 

make to improve your reading 

comprehension skills?” all students agreed 

that their surrounding environment including 

the support of the boarding school, teachers, 

peers, and family plays a crucial role in 

encouraging them to enhance their reading 

comprehension. These findings underscore 

the combined influence of internal 

motivation, academic demands, institutional 

structures, and social support in shaping 

students’ English reading habits and abilities. 

Table 4. Students' Daily English 

Reading Scores 

No Name 7 Grade 9 Grade  

1 MF 60 84 

2 AR 68 82 

3 AWH 65 86 

4 DBRF 63 87 

5 MIH 68 83 

6 MZA 62 81 

7 NSA 69 82 

8 MAL 64 85 

9 MARA 61 83 

10 MAZA 62 84 

 

The data in the table illustrates the 

comparison between students' daily English 

reading scores in 7th grade and their 

corresponding scores in 9th grade at Al 

Kautsar Putra. A consistent upward trend is 

observed across all participants, indicating a 

notable improvement in their reading 

performance over time. For example, student 

MF improved from a score of 60 in 7th grade 

to 84 in 9th grade, and AWH progressed 

from 65 to 86. This pattern is consistent 

among all ten students, with increases 

ranging from 14 to 25 points. These findings 

suggest that students have experienced a 

significant enhancement in their English 

reading skills as they progressed through 

grade levels, which may be attributed to a 

combination of sustained instructional 

efforts, the school’s structured learning 

environment, and increased exposure to 

English reading materials over time. This 

improvement supports the effectiveness of 

the school’s educational practices in 

promoting reading proficiency.  

 

Discussion 

The aim of this study was to explore how 

the type of learning motivation (intrinsic or 

extrinsic) influences the English reading 

proficiency of EFL students and to 

investigate how motivation affects their 

academic outcomes. Utilizing both primary 

data (from questionnaires and interviews) and 

secondary data (in the form of daily academic 

scores), the findings demonstrate that 

intrinsic motivation is the most impactful 

factor contributing to students’ reading 

success at Al Kautsar Islamic Boarding 

School. Evidence of intrinsic motivation was 

observed through students' genuine interest in 

reading, curiosity about English texts, and a 

sense of fulfillment when they were able to 

comprehend challenging materials. These 

traits are aligned with the model proposed by 

Kircher and Mostert (2017), which 

emphasizes the importance of personal 

interest, confidence, and autonomy in 

developing reading motivation (Gopalan, 

Bakar, Zulkifli, Alwi, & Mat, 2017). 

Students driven by intrinsic motivation 

showed improvement, willingness to tackle 

difficult passages, and more strategic 

involvement during reading tasks (Filgona, 

Sakiyo, Gwani, & Okoronka, 2020). While 

extrinsic motivation (such as aiming for high 

grades, meeting teacher expectations, or 

https://jurnal.univpgri-palembang.ac.id/index.php/esteem?msclkid=225fa518c3a011eca85096ed11f39bf2
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gaining recognition) was present among 

students, its impact was relatively limited 

(Alizadeh, 2016). These external incentives 

often served as short-term motivators to 

initiate reading but were not sufficient to 

maintain long-term engagement (Siregar & 

Siregar, 2020). This finding is in line with 

Ryan and Deci’s theory in their journal 

published 2000, they suggests that for 

sustained academic engagement to occur, 

external motivation must eventually be 

internalized (Gopalan, Bakar, Zulkifli, Alwi, 

& Mat, 2017). 

The connection between intrinsic 

motivation and reading performance was 

further validated through the analysis of 

students’ academic records. Learners who 

exhibited intrinsic motivation consistently 

achieved better results in English reading 

tasks. This supports the research of 

Banditvilai (2020), which found that 

intrinsically motivated readers tend to adopt 

deeper learning approaches, employ effective 

reading strategies, and achieve stronger 

comprehension outcomes. 

 Additional qualitative insights gathered 

from student interviews highlighted the role 

of intrinsic motivation in enhancing reading 

development. Several students mentioned 

that they voluntarily read English materials 

outside of class time, which contributed to 

vocabulary enrichment and improved 

fluency. In EFL environments where 

exposure to English is limited, such 

autonomous learning practices are 

particularly valuable.  

The influence of motivation on reading 

proficiency can be further understood 

through the lens of engagement theory. The 

theory highly motivated students are more 

likely to invest cognitively and emotionally 

in learning (Calixto, 2017). They set personal 

goals, monitor their own comprehension, and 

actively address difficulties behaviors that are 

essential for achieving reading success (Tyas, 

2024). These patterns show that motivation 

influences not only how often students read 

but also the quality of their engagement with 

texts. 

 In summary, the results of this study 

clearly show that intrinsic motivation plays a 

more significant role than extrinsic 

motivation in shaping the English reading 

achievement of EFL learners. It fosters 

consistent effort, promotes deeper 

understanding, and supports autonomous 

learning core aspects of effective language 

acquisition (reference). Although extrinsic 

motivation contributes by encouraging initial 

participation, long-term progress in reading 

skills is most strongly driven by internal 

interest and self-determined learning goals. 

 

5. CONCLUSION 

This study investigated the impact of 

both intrinsic and extrinsic motivation on the 

English reading achievement of EFL learners 

at Al Kautsar Islamic Boarding School, using 

a combination of questionnaire data, 

interview findings, and academic 

performance records. The results indicate that 

intrinsic motivation driven by curiosity, 

enjoyment, and personal fulfilment has a 

more profound and lasting influence on 

reading development compared to extrinsic 

motivators like grades or external rewards. 

Learners who were intrinsically motivated 

showed consistent engagement, applied 

effective strategies, and demonstrated 

improved comprehension. Notably, these 

students also read beyond classroom 

requirements, contributing to vocabulary 

growth and fluency critical factors in low-

exposure EFL settings. These findings 

underscore the importance of cultivating 

learners’ internal drive through autonomy-

supportive teaching, meaningful materials, 

and opportunities for personal connection 

with texts. 

Implications of the study suggest that 

educators should prioritize learning 

environments that enhance students’ intrinsic 

interest in reading. This can be achieved by 

integrating student-centered approaches, 

offering choices in reading materials, and 

linking content to learners' real-life 

experiences. Future research is recommended 

to explore how digital media, peer 

collaboration, or project-based learning can 

further strengthen intrinsic motivation across 

diverse EFL populations, including 

longitudinal studies to examine motivational 

changes over time and their sustained impact 

on reading proficiency. 

 

 

 

https://jurnal.univpgri-palembang.ac.id/index.php/esteem?msclkid=225fa518c3a011eca85096ed11f39bf2


 

 

1263 Ihza Noval Kawakiby
1
, St. Shabibatul Rohmah

2
, Rizki Nurfida Pambayun

3
  

 
Vol 8, No 2 (2025): ESTEEM 

THE EFFECT OF MOTIVATION  TOWARD EFL LEARNERS’ ENGLISH 

READING SKILL ACHIEVEMENT 
 

6. ACKNOWLEDGEMENT 

The researcher sincerely acknowledges 

all parties who contributed to the successful 

completion of this study. Profound gratitude 

is extended to the principal, English teachers, 

and students of Al Kautsar Putra Secondary 

School for their collaboration, time, and 

willingness to engage throughout the research 

process. Their involvement in completing the 

questionnaires, participating in interviews, 

and providing access to academic data was 

instrumental in supporting the research 

findings. The researcher is especially 

thankful to the academic supervisors, Mrs. St. 

Shabibatul Rohmah, S.S. M.Pd and Mrs. 

Rizki Nurfida Pambayun, M. Pd, for their 

consistent guidance, insightful input, and 

valuable recommendations that helped shape 

this study. Appreciation is also directed to the 

school management for their assistance in 

facilitating document access and for creating 

a conducive environment during the data 

collection phase. The encouragement and 

contributions of peers and fellow students, 

who shared ideas and provided feedback 

during the analytical and writing stages, are 

also deeply appreciated. Moreover, heartfelt 

thanks are due to the researcher’s family, 

whose continuous encouragement, patience, 

and prayers served as a foundation of 

strength throughout this academic journey. It 

is the sincere hope of the researcher that this 

study offers meaningful insights to the field 

of English language education, particularly in 

revealing how different types of motivation 

impact EFL learners’ achievement in reading 

skills. 

 

7. REFERENCES 

Al Ayub Ahmed, A., Hassan, I., Pallathadka, 

H., Keezhatta, M. S., Haryadi, R. N., Al 

Mashhadani, Z. I., Attwan, L. Y., & 

Rohi, A. (2022). MALL and EFL 

Learners’ Speaking: Impacts of 

Duolingo and WhatsApp Applications 

on Speaking Accuracy and Fluency. 

Education Research International, 2022. 

https://doi.org/10.1155/2022/6716474 

Amirah, B., & Saidalvi, A. (2023). Talking 

Story: Ebooks to Improve Reading 

Comprehension Skills. In Embracing 

Change: Emancipating the Landscape 

of Research in Linguistics, Language 

and Literature (pp. 259–271). 

International Conference of Research 

on Language Education 2023. 

https://ir.uitm.edu.my/id/eprint/82014/ 

Anebelle, A., & Ramadhan, A. (2025). 

Implementasi Metode Kualitatif Dan 

Penerapan Dalam Penelitian. 

Triwikrama: Jurnal Ilmu Sosial, 9(10), 

91-100. 

doi:https://doi.org/10.9963/fzt73r25 

BAKİ, Y. (2025). The Effect of 

Metacognitive Awareness of Reading 

Strategies and Reading 

Comprehension Self-Efficacy 

Perception on Reading Motivation. 

Participatory Educational Research, 

12(1), 43-68. 

doi:https://doi.org/10.17275/per.25.3.1

2.1 

Bakkaloğlu, S., & Pilten, G. (2023). 

Examining the Relationship Between 

Reading Motivation and Reading 

Comprehension Self-Efficacy 

Perception. International Journal of 

Psychology and Educational Studies, 

10(1), 144-158. 

doi:https://dx.doi.org/10.52380/ijpes.20

23.10.1.909 

Banditvilai, C. (2020). The Effectiveness of 

Reading Strategies on Reading 

Comprehension. International Journal 

of Social Science and Humanity, 10(2), 

46–50. 

https://www.ijssh.net/vol10/1012-

CH06.pdf 

Barber, A. T., & Klauda, S. L. (2020). How 

Reading Motivation and Engagement 

Enable Reading Achievement: Policy 

Implications. Behavioral and Brain 

Sciences, 7(1), 27–34. 

doi:https://doi.org/10.1177/2372732219

893385 

Calixto, J. (2017). Reading Proficiency and 

Its Impact on Academic Success. 

Academic Press. 

Carroll, J. M., & Fox, A. . (2017). Reading 

Self-Efficacy Predicts Word Reading 

But Not Comprehension in Both Girls 

and Boys. Frontiers in Psychology, 7, 

https://jurnal.univpgri-palembang.ac.id/index.php/esteem?msclkid=225fa518c3a011eca85096ed11f39bf2


 

 

1264 Ihza Noval Kawakiby
1
, St. Shabibatul Rohmah

2
, Rizki Nurfida Pambayun

3
  

 
Vol 8, No 2 (2025): ESTEEM 

THE EFFECT OF MOTIVATION  TOWARD EFL LEARNERS’ ENGLISH 

READING SKILL ACHIEVEMENT 
 

2056. 

https://doi.org/10.3389/fpsyg.2016.0205

6 

Dornyei, Z., & Taguchi, T. (2019). 

Questionnaires in second language 

research: Construction, administration, 

and processing (2nd ed.). Routledge. 

https://doi.org/https://doi.org/10.4324/9

780203864739 

Fachraini, S. (2017). An Analysis of 

Students' Motivation in Studying 

English : A Survey Study in UIN Ar-

Raniry Banda Aceh. Getsempena 

English Education Journal, 4(1), 47-57. 

Fadilah, I. A., Jaya, A., & Uzer, Y. (2023). 

Visual Representation and 

Comprehension: the Exploration of 

Multimodal Text To Energize Reading 

of the Tenth Grade Students’ At State 

Vocational High School 5 of 

Palembang. Esteem Journal of English 

Education Study Programme, 6(1), 

125–130. 

https://doi.org/10.31851/esteem.v6i1.10

226 

Filgona, J., Sakiyo, J., Gwani, D. M., & 

Okoronka, A. U. (2020). Motivation in 

Learning. (V. Hus, Ed.) Asian Journal 

of Education and Social Studies, 10(4). 

doi:10.9734/AJESS/2020/v10i430273 

Fitria, T. N. (2024). Creative Writing Skills 

in English: Develop Students’ Potential 

and Creativity. EBONY: Journal of 

English Language Teaching, Linguistics, 

and Literature, 4(1), 1–17. 

https://doi.org/10.37304/ebony.v4i1.109

08 

Gopalan, V., Bakar, J. A., Zulkifli, A. N., 

Alwi, A., & Mat, R. C. (2017). A 

Review of the Motivation Theory in 

Learning. The 2nd International 

Conference on Applied Science and 

Technology, 1-7. 

doi:10.1063/1.5005376 

Harahab, N. (2020). Penelitian Kualitatif. 

Medan: Wal Ashri Publishing. 

Hardani, Auliya, N. H., Andriani, H., Fardani, 

A. R., Ustiawaty, J., Utami, E. F., . . . 

Istiqomah, R. R. (2020). Metode 

Penelitian Kualitatif dan Kuantitatif. 

Yogyakarta: CV. Pustaka Ilmu. 

Jaya, A., Hartono, R., Wahyuni, S., & 

Yulianto, H. J. (2025). From silent to 

supreme: The transformative power of 

project-based learning on language 

learners. Multidisciplinary Reviews, 

8(8), 2025258. 

https://doi.org/10.31893/multirev.20252

58 

Kaforina, M., Mulyadi, M., & Jaya, A. 

(2023). the Students’ Personality Based 

on Their Reading Attitude. Esteem 

Journal of English Education Study 

Programme, 7(1), 12–23. 

https://doi.org/10.31851/esteem.v7i1.12

654 

Kircher, E., & Mostert, M. L. (2017). Aspect 

of the Reading Motivation and Reading 

Activity of Namibian primary school 

readers. Cogent Education, 4(1). 

https://doi.org/10.1080/2331186X.2017.

1411036 

Kusumastuti, A., & Khoiron, A. M. (2019). 

Metode Penelitian Kualitatif. Semarang: 

Lembaga Pendidikan Sukarno Presindo. 

Kusuma, I. P. I. (2023). The role of gender in 

student teachers’ technology integration 

in teaching English speaking skills 

during the Covid-19 pandemic. 

Knowledge Management and E-

Learning, 15(3), 487–505. 

https://doi.org/10.34105/j.kmel.2023.15

.028 

Lewis, M. S. (2019). Read more— Read 

Better? A Meta- Analysis of the 

Literature on the Relationship between 

Exposure to Read-ing and Reading 

Achievement [University of Minnesota]. 

https://www.proquest.com/openview/8f

d23587dc117100d8887d94ef20e2b9/1?

cbl=18750&diss=y&pq-

origsite=gscholar 

Martinez, G. R. (2017). Theme and Task 

Based Learning Model to Develop 

Reading Comprehension Skills. 

International Journal of Education and 

Information Technologies, 11. 

https://d1wqtxts1xzle7.cloudfront.net/7

8611316/a042008-050-

libre.pdf?1642084488=&response-

https://jurnal.univpgri-palembang.ac.id/index.php/esteem?msclkid=225fa518c3a011eca85096ed11f39bf2


 

 

1265 Ihza Noval Kawakiby
1
, St. Shabibatul Rohmah

2
, Rizki Nurfida Pambayun

3
  

 
Vol 8, No 2 (2025): ESTEEM 

THE EFFECT OF MOTIVATION  TOWARD EFL LEARNERS’ ENGLISH 

READING SKILL ACHIEVEMENT 
 

content-

disposition=inline%3B+filename%3DT

heme_and_Task_Based_Learning_Mod

el_to_D.pdf&Expires=1742135494&Si

gnature=H84AnMCa3G67eg4K0eQlBli

3Yg~VjVTD2Sur4oOiZzggbyewul 

Merris, D., Sari, M., & Prasetyo, Y. (2021). 

Project-Based-Learning on Critical 

Reading Course to Enhance Critical 

Thinking Skills. Studies in English 

Language and Education, 8(2), 442–

456. 

Miles, M. B., & Huberman, A. M. (2019). 

Qualitative data analysis: An expanded 

sourcebook, 2nd ed. In Qualitative data 

analysis: An expanded sourcebook, 2nd 

ed. Sage Publications, Inc. 

Nayeem, M. A., Alim, A., & Roshid, M. M. 

(2025). Learning Language Beyond the 

Classroom: Reading English 

Newspapers in University Dormitories 

and Developing English Language 

Skills. Mextesol Journal, 49(1). 

https://doi.org/10.61871/mj.v49n1-5 

Par, L. (2020). The Relationship between 

Reading Strategies and Reading 

Achievement of the EFL Students. 

International Journal of Instruction, 

13(2), 223–238. https://www.e-

iji.net/dosyalar/iji_2020_2_16.pdf 

Pelletier, D., Gilbert, W., Guay, F., & 

Falardeau, É. (2022). Teachers, Parents 

and Peers Support in Reading 

Predicting Changes in Reading 

Motivation among Fourth to Sixth 

Graders: A Systematic Literature 

Review. Reading Psychology, 43(5-6), 

317-356. 

doi:http://dx.doi.org/10.1080/02702711.

2022.2106332 

Puripunyavanich, M. (2025). Exploring the 

Reading Instruction in Foundation 

English Courses for EFL Non-English 

Major Undergraduates. REFLections, 

32(1), 156–198. 

https://doi.org/10.61508/refl.v32i1.2792

55 

Radiyah, Astrid, A., & Husaini. (2023). The 

Correlation between Students’ Reading 

Motivation and Reading 

Comprehension at Eighth Grade 

Students Level. Jurnal Educatio, 9(1), 

183-190. 

doi:10.31949/educatio.v9i1.4320 

Rojabi, A. R. (2021). EFL Learners’ 

Perceptions on Schoology Use in the 

Reading Class. VELES Voices of 

English Language Education Society, 

5(1), 10–26. 

https://doi.org/10.29408/veles.v5i1.321

9 

Ryan, R. M., & Deci, E. L. (2020). Intrinsic 

and extrinsic motivations: Classic 

definitions and new directions. 

Contemporary Educational Psychology, 

25(1), 54–67. 

https://doi.org/https://doi.org/10.1006/c

eps.1999.1020 

Saraswati, N. A., Anam, S., & Purwati, O. 

(2021). Autonomous mobile-assisted 

language learning for young learners 

using duolingo. Celtic : A Journal of 

Culture, English Language Teaching, 

Literature and Linguistics, 8(2), 235–

246. 

https://doi.org/10.22219/celtic.v8i2.169

59 

Sheng, M. (2019). Understanding Reading 

Comprehension: A Cognitive Approach. 

Beijing University Press. 

Siregar, F. R., & Siregar, R. (2020). Students’ 

Motivation in Learning English. 

English Journal for Teaching and 

Learning, 8(2), 177-188. 

doi:https://doi.org/10.24952/ee.v8i2.323

9 

Southworth, J. (2022). Bridging Critical 

Thinking and Transformative Learning: 

The Role of Perspective-Taking. Sage 

Journals, 20(1). 

https://doi.org/10.1177/1477878522109

0853 

Sugiyono. (2021). Metode Penelitian 

Kualitatif dan metode penelitian 

kuantitatif (A. Rachman & H. Purnomo 

(eds.); Issue 2). CV Saba Jaya Publisher. 

Tyas, K. A. (2024). The Relationship 

Between Reading Motivation And 

Reading Comprehension At 

Vocational High School. JETLING 

https://jurnal.univpgri-palembang.ac.id/index.php/esteem?msclkid=225fa518c3a011eca85096ed11f39bf2


 

 

1266 Ihza Noval Kawakiby
1
, St. Shabibatul Rohmah

2
, Rizki Nurfida Pambayun

3
  

 
Vol 8, No 2 (2025): ESTEEM 

THE EFFECT OF MOTIVATION  TOWARD EFL LEARNERS’ ENGLISH 

READING SKILL ACHIEVEMENT 
 

(Journal of English Teaching and 

Learning), 4(1), 9-19. 

Wray, E., Sharma, U., & Subban, P. (2022). 

Factors influencing teacher self-efficacy 

for inclusive education: A systematic 

literature review. Teaching and Teacher 

Education, 117. 

https://doi.org/https://doi.org/10.1016/j.t

ate.2022.103800 

 

 

https://jurnal.univpgri-palembang.ac.id/index.php/esteem?msclkid=225fa518c3a011eca85096ed11f39bf2

